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Prerface

The directors of this evaluation have been aided immeasurably by the
unusual cooperation of those associated with the Educational Resources
Center: . Dr¥. Mildred Cooper. General Research, Budget and Legislationj
Mrs. Lu Verne C. Walker, Director, Curriculym; Mr. Thomas Mc Manus,
Director, Educational Resoarces Center; and Messers Otello Meucci and

James Taylor, Deputy Directors, Educational Resources Center.

Models and methods for evaluating organizational units are still in
their infancy in spite of the great stiptlus in recent years of the United
gtates Office of Education in this direction. The intent, of course, is
that the approach used here will be useinl to all concerned with the
future of the Center. But, beyond that there may be genuine gains if
this raport'generates criticismvand,discussion ef alternate and prciv-otio o2
aﬁproaches ih the assessment o otﬁer‘ventures similar to the Educational

Resources Center both in their early and later stages.

Gordon N. Mackenzie
Marvin Sontag

David.E;fWilder‘
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Part T ~ The Setting

TInitial Plans for the Center

The application for a Federal grant to establish, operate and maintain
a supplementary educational center and services indicated two categories of
major purposes: (1) in-service education and curriculum development, and
(2) educational materials.

The first paragraph of the proposal is as follows:

The proposed Educational Resources Center will be the principal
vehicle through which the District of Columbia Public Schools
will provide assistance to public and non-public school teachers
relative to their classroom instruction. This assistance will
be in the form of in-service education, currlculam development
and educational materials(l).

Tn respect to the first purpose, in-service education and curriculum
developnent (these<are combined in the discussion), the intention was to
have the Center provide the organlzatlon as well as the facilities and
materials necessary for a comprehenS1ve in~service educatlon program.

The Center was to have "17 1n—serv1ce and program coord1nators, represent—
ing all subaect fleldS serv1ng klndergarten through grade 12 ard two special
flelds - early chlldhood and spec1al educatlon. " These coordlnators were.
to "be respons1ble for the 1n~serV1ce educatlon of the teachers of his

particular‘field or flelds. ‘Each was to "plan and develup the 1n-serv1ce

' program for his subaect fleld in cooperatlon W1th the supervising director

‘of that fleld " The proposal further 1nd1cated that "a second respon81b11-

1ty of the 1n—serv1ce coordlnator Wlll be_to work W1th the superv1s1ng

( )"Appllcatlon for. Federal Grant to Establlsh, Operate and Maintain &
Supplementary Educatlonal Center and Serv1ces," pp. 2- 6 :



director in establishing needs for writing courses‘of study for his subject
field and subsequently, to work with individuals deéignated by the super-
vising director of the subject field to write a course of study." 1In

further explanation, the spplication indicated that "The in-service and
program coordinators will be responsible for the utilization of the resources
of the Cenier and the participation of teachers in the Center programs for
the specizl field which he represents." The application contemplated a very
broad and varied program for the improvement of instruction calculated to
meet the needs of over 6500 District of Columbia teachers in a wide range

of areas including the utilization of equipment and materials.

As already noted, a secoxnd purpose related to educabional materials.
Excerpts from the application, presented in Appendix 1, indicate the fol-~
lowing intentions.

... A professional curriculum laboratory will have professional

puoks, periodicals, curriculum bulletins, printed resource

materials, and sample textbooks used in schools.

... A collection of curriculum materials will be designated

for each subject area and equipment will be provided in specific

areas where it is needed for in-service education and where

existing equipment cannot be used., o ' '

The educational resources center will also contain a collection
~ of District-approved instructional»materials'and an exhibit of

‘sample materials which will provide the opportunity for teachers

to critically study all materials at first-hand rather than

‘merely selecting at. random or using those kinds of tities which

- geem to be the "style." o ' ' : I

The Center will house a collection of special materials for the

culturally deprived. ... However, since such materisals are scarce,

there is need for the development of additional aids and guides.

Special curriculum material development will be the responsibility

offspecialists‘at,the Center. - - .. e

' An.extehéiveféducaﬁidn31 média departmént‘ﬁill be an important
part'of'the;Center.ﬁ»It will be supplemental to the present audio-

visual department which is,a.well4developed'unit but totally  inade-
 quate for a system the size of Washington, D. c. . -



Another integral part of the Educational Resources Center is the
Graphic Arts unit. A two- fold function will be accomplished herej
one, will be the in-service education of school staff on the pre-
paration of materials and the use of eguipment for reproduction
purposes, and two, the actual production of curriculum materials.
Presently, within the school system, there is no adequate facility

for the production of curricuwlum materials.

The initial plans included provisions for consultant services of
specialists, for substitute service to enable teachers to participate in
daytime programs, and for payment to specialists, or to teachers for re-
leased time in order that curriculum writing might be facilitated. A
further plan provided for a physical facility, of approximately 25,000
square feet, to include conference, meeting, and audio-visual reviewing
rooms, & curriculum 1aboratory, graphic arts and distribution centers,
special subject centers, and offices for the Center staff as well as the
staff of the Curriculum Department.

The proposal was very explicit in indicating that improved instruction
in the District of Columbia public and non-public schaols was the goal of
the varied increased services and opportunities for teachers which were

v I
planned. ' ‘ Mo

Seversl modlflcatlons in the detalls of these proposals becamnme necessary.
Those modlflcatlons whose consequences came  to the attentlon of the evaluators
. will be mentloned at approprlate polnts in the report However,_the inter-

preuatlon of the proposal as presented is qulte close to the actual operatlng

plan as will be shown.

The Evaluatlon Plan
The contrac'+ prOV1SlOHS coverlng the plan fbr evaluatlon of the
'»Educatlonal Resources Center between Aprll 1, 1967 and August 31, 1968

appear in Appendlx 2. The 1n1t1a1 1ntent10n was to (1) assess changes 1n<




teacher or school practice and facilities which might have been influenced
by the Center's programj (2) make assessments of products of the Center such
as curriculum bulletins; and (3) make informal evaluations as these mi.ght
relete to the process of change, the personnel involved, organization
climate, and other matters. It was recognized that mcdifications in eval-
vation plans would be necessary as the Center arrangements became more firm.
However, the time involved in establishing the Center, as well as certain
changes in direction, were not fully anticipated. As a consequence of these,
evaluation plans were modified considerably as will be indicated.

In addition to gathering certain types of interview and questionnaire
data to be reported later; the evaluators had regular and substantial meet-
ings with the Director of the Center and/or members of his staff approximately
once a month. These were used to secure & running cacount of major activities
and of developments influencing the work of the Center. 1In addition, several
major activities were visited on a sampling basis in an effort to understand

better the Center's program and manner of operation.

‘Plan of this Report
The sections which follow present the observations of the evaluators and
the teache ;;5.Sﬁpervis0rs and administrators'most directlykinvolved; Obvicus-
Cly it is 1mposs1ble to take 1nto account in a report such as th1s all of the
tenter s act1v1t1es and all of the 1nfluences shaplng them. Presumably reports
prepared by the Center w1ll catalogue these more fuLly waever,‘there has
been an attempt to treet in-the separate sections which follow, three major
topics: o |
‘_l;v In Part II, the chronolog1cal development of the Center and some

" "influences and events which came to the- attentlon of the evaluators
. as belng partlcularlly 1mportant.
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o. 1In Part IIT, evaluations by school personnel at both the
building and the District cf Columbia level.

3. In Part IV, interpretaticns and recommendations.



Part IT - Chronology of Development: Influences and Events
. in the Center's Development

Any_reasonable appraisal of the‘Center‘s'progrem during its first year
necessarily takesrinto account a variety of factors which influenced its
birth and early development. While all of these cannot be reported here,
some of those which came to the attention of the evaluators can be indicated

in an effort to explain and interpret many subsequent developments.

Farly Planning and Changes in Plans

Much of the initiative and early direction of planning for the Educational
Resources Center emerged from the Division of General Research, Budget and
Legislation which carried much of the early initiative as well as subsequent
over—sight of‘the project.

The Educational Resources Center, subsequently to be referred‘to either
fas the ERC or.. the Center was created in response to a w1dely recognized need :

d-vof an over‘all organizat1on and plan for 1n-serv1ce education in the District
'of Columbia Schools. Needs Were systematically canvassed and 1n-serv1ce
education and curriculum development were reported ‘to be most frequently

mentioned bJ those consulted

A.Wlde range of 1nd1v1duals and agencles participated 1n planning.




reported that agreement on program speCifics presented the major hurdles
rether than gross questions of staffing and facilities. It would appear
that high expectations and substantial enthusiasms were developed.

Approval was granted for‘the ERC as a‘Titie IIT (ESEA) project for
the period of October 31, 1966 to Nbvember i, 1967. Later this was ex-
tended for another year., There was reported tovhave been considerable
skepticism about this new venture. The approved budget of $4ok,325.00
was very substantially below the amount orif&inally planned. This is a
possible factor in some later misinterpretations and developments which
will be reported.

A Director and two Assistant Directors began operation by January, 1967.
Temporary and crowded quarters were ubtilized in the Phillips Building. Early
months were occupied with problems of PIOCurement of staff, equipment, and
Space. The dlfflcultles in working out logistics and tactlcs were extreme.
Several factors contrlbuted to. th1s. he relatlon of the ERC to the D. C.

ochools presented problems ‘in v1ew of the lack of an effectlve organlzatlon
'of the system for the admlnlstratlon of the 1nstruct10na1 program. The com;
p11cat10ns of worklng through the Dlstrlct of Columbla off1c1als on personnel,
-space, and budget 1tems presented added delays. The compllcatlons of ad-
-mlnlsterlng a- 1arge federally supported proaect befuddle many hardy souls.

:The 1ntent10n here 1s not to Shlft responslblllty or to blame anyone 1n .

>"5;‘part1cu1ar' rather the purposefls to make'clear some of the compllcat1n¢t(f




presented problems and demands. Lack of clarity as to Tunction and authority
of an organization often leads to a concern with position and status rather
thao the job to be done. It appears that the ERC staff had some symptoms
of this with a further complication of inability to get approval for staff
and space., By the late spring of 1967 something of a crisis situation had
occurred and the Center had to turn to outside contractors to staff its
program. However, before describing this specific activity it appears
appropriate to examine the Center's staff thiunking relative to purposes and
to its relations with other agencies.

A progress repcrt dated May 1, 1967 indicated some restatement of the
original purposes as‘noted on page 1 es well as the‘extent of the Center

staff's desire for involvement with other activities. This is indicated in

the excerpts which follow:

APPROACH°ﬂ

. The Center hag a three-pronged approach to the major

obaectlves of 1mprovlng of pupll learnlng in the, Dlstrlct
of | Columbla.

1. The development of 1nnovat1ve currlculum materlals

2. ,Tne 1ntroductlon of a w1de range of the uewer educa-‘
:'tlonal medla ' g -

p'3;ﬂpA dlrect attack on: the 1mprovement 1n 1nstructlon ‘
.. through coordlnatlon of the 1n—=erv1ce teacher
. gc_tralnlng program o IR :

- "The consensus of op1n10n of ‘the plannlng groups Super-v-.
-;['iV1S1ng Dlrectors, ‘the Superlntendent s gtaff, and the Ad--
7 Committeée of the Center was ‘the’ commitment of the
. Centerto a central theme: ' THE UTTLIZATION OF THE ‘NEWER
- - 'MEDIA AND: EDUF'ATIONAL TECHNOLOGY FOR: THE IMPROVEMENT OF
fFINSTRUCTION ERS g




PERSONNEL:

The Center is under the educational leadership and over-
all authority of the Director of Curriculum.

The Progress Report of May 1967 listed several proje=ts which iave

contributed to the capaclty and resources of the Center:

1. Arens Stage In the Tri-School nTes, =n in-
service teacher tTaining program
in dynamic teachimg., usIng theater
techniques.

2. Enrichment through Radio A languasge arts snrichment project
using the radic broadcasting station
of American Uniwersity.

3. Language Arts Project . A project to prepare innovative
. o curriculum and develop innovative:
teaching techniques making maximum
use of educational technology and
inter-disciplinary met thadology.

k. "Project Outreach" _ A city-wide progrem of cultural
. o Lo ’ -~ enrichment through music, in
_jcooperatlon with the U. S Navy
fBand._, - o

5. "Negro Heritage*Projédt“,uﬁﬁ;Tb p;an an’ 1nterd1scipllnary
ST T o resources ‘center.on "The Negro ‘
’Herltage” and to bring the Negro' . .
S ‘1mage and the Negro into the ;;a,-
“;fma;nstream of Amerlcan culture.

"'v»6;' “Personal and Famlly f'vvf,*iA program of 1n-serv1ce educat:on ‘
o L1v1ng Proaect" . " for counselors and other pupil
,wv-' .personnel services. "staff to develop
;understandlmg,amd skills: to deal
v with studenss’ -merSOnal and f&mlLy S
‘“z”fllving problemsm : SRl
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7. "Smithsonian Tour Guides" An innovative curriculum oriented
series of six Smithsonian Institute
tour guides for teachers of grades
5, 8 and 11 in the subject areas
of history and science.

In some instances, these projects were coordinated by the Center.
The Educational Resources Center also originated or assisted with “he
following proposals:

1. A Total Management Information System for the D. C. Public
Schools =~ (Originated) - Proposal completed.

2. Southwest Seminar and Development Project - (Assisted with
the formulation of the proposal).

3. Computer Assisted Instruction Project =~ (In cooperation
with the Center for Educational Technology, Catholic
University) -~ Proposal in progress.

This qpotation from the report seems to sharpen con51derably the initial
.jstatement of purpose by indicating an intent to develop "1nnovative curriculum
materials" and to 1ntroduce ”a wide range of newer educational media," Further,
| the 1Qentification of & central theme, "The utilization of the newer media snd
educational technology for the 1mprovement of instruction," makes explicit an
u".femphas1s which has continued through the summer of 1968 in the in-serv1ce ; |
tactiv1ties.i | | _ ” . |
The statements of purpos= also related to a commitment to coordinate‘
ffﬁ"a w1de variety of community and federal resources of the Distriot of Columbia

"for the optimum utilization by children and youth. There were other 1nd1cations3

fiﬁ(z)Elementary_and becondary Eﬁucation Act Title III Project 380, P ogress .
. .,Report as: of: :J-967 (mimeographed) =y _ R
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from the very beginning of the intention that the Center would utlllze the
"presources of all eppropriste institutions such as the Smithsonian Institute,
the Corcoran Art Gallery, and the major universities of the area."

As a Purther extension of this, consideration of purposes, and of involve-
ment in other projects, the Center's October 31, 1967 Progress Report states

the purpose as follows:

Purpose

To improve pupil learning in the District of Columbia by
gerving all school personnel in the areas of:

a. teacher in-service training
b. innovative curriculum development
B o o tinan Improvenert(3)
This is something of a return to the initial statement of purpose. The
emphesis on media is played down, although the concern with medis was
reflected in many activities.

The October 31, 1967 Progress Report agein lists the projects with
which the ERC WeSs associated,‘as'in the May report. However, several
addltlons were made. The Southwest Seminar and Development Project for
~the Trl-School ares was reported in some detail. Tt appears that partially
lbecause of stafflng problems in thlS proaect the Center staff was asked

"hf- to ontrlbute in . several respects. _Whlle thls was & very. tlme-ﬁonsumlng
‘lfracL1Vlty, 1t prov1ded anmng other +h1nrs e laboratory for ERC stan train- )

o 1ng and for work with several 1tems of 1nnovative equlpment and mater*als.

(3)Dlstrlct of Columbla Eﬂucatlonal Resources Center Progrﬂss Report as of
'I‘”October 3l, 1967 (mlmeographed), p.,lm; : , _ .




1 secomd addition i7. she October 19567 listing is the Jashington In-~
tegra” °? Secondary Educirfion (WISE) Project. A continuing relationship with
this group has provided a tangible contact with a serious effort to develop
a model secondary school. program in integrated education.

A third addition in the October 1967 list is the Community Schoc™
Development Sub—Project - Tndividualized Instruction in Reading - Four
Southwest Elementary Schools. This project permitted staff exploration
of the feasibility of the use of technology in the teaching of reading.

The October report makes reference to A Learning Tower/Educational Park
System for the D. C. Public Schools and. proposals to the Acting Superinicndent
of Schools concerning individualized instruction and the establishment of
Learning Resources Centers in every school (in cooperation with the
Director of Curriculum). More will be said of these and other additions

later.

Major Program Act1v1t1es - Sprlng and Summer 1967
| A though the October,3l, L,a? report has been mentioned because of its

reference to purposes and related proaects and aet1v1t1es, it is necessary

to turn back to the spring of 1967 crisis. The 1mposs1b11rty of getting
staff and space nromptly led to the formulation of 11m1ted plans for the
f1rst year. Much attentlon was glven to establlshlng the, organlzatlon,
‘:selectlng personnel, staff tralnlng,_locatlon of facllltles, selectlon and -
:purchase of equlpment and materlals, and durlng the late sprlng and summer

«launchlng an extens1ve program of 1n- erv1ce educatlon and 1nnovat1ve cur—

‘Lrlculum develonmen_., The fact taat many materlals had been procured by
'-the D C schools Wlth Tltle II (ESEA) funds, and vhlch were no+ belng

;?fully used made thls a deswrable focus of attentlon in’ 1n-serV1ce act1v1u1es.

12
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The Center for Educational Technology of Catholic University was employed

by the Center %o establish a program focused basically on instructing prin-
cipals and two teachers from each school to use the Title II and other audic~
visual materials. Certainly this was a major effort of the Center's first
year.

The initial program in the series of in-service sessions relating to
materials of instruction was a tri-conference of the Educetional Resources
Center, the Catholic University of America, and the D. C, Association for
Supervision and Curriculum Development held from April 13 - 19, 1967. These
meetings sought to provide an overall orientetion for school system managers,
cfficers, teachers and community leaders in the new educational technology.

This wag followed by series of training sessions:

Approximate Number
Date Type of Training of Personnel

May Educational Technology Tralnlng 30
for Supervisory teachers and ’
Supervising Directors.

June , Educational Technology Training 60
‘ for supervisory teachers and
selected teachers. ’

June 12-23 Educational Technology Institute , g1
: - .for Supervising Directors-and ~
Hteacher Educatlonal Spec1allsts.

June 17-27  7h"iEducat1onal Teehnology Instltute:, RS 87
o N ”spec1al subgect teachers ' TS S

s - s o LY

“June 19-30 "Orlentatlon-ln Educatlonal Tech—;;v;;’75:200;»”'
L . " nology, one day" for each: teacher - o
in small groups, Part I (see
'Aug..8 1h for Part II)
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BApproximate Number

Date . Type of Training of Personnel .
July 5 - A series of five one week S0
Avgust . 9 Educational Technology

Institntes at Catholic
University. For principals
and assistant principals,
elementary and secondary.

—et —_—

[

August 8-1k A series of one day Orien- 200
tations in Educational..
Technclogy; Part II

This series was planned so as to start with administrative and super-
visory officers and be followed with meetings for teachers. With two
teachers from each building and the principal having been involved, a
carry;over effect was hoped for. While no specific training appears to
have been given for dissemination, there was initial plaming for con-
tinued work with superv1s1ng directors and selected teachers by the ERC,

a follow-qp newsletter for those in attendance, and various kinds of con;
tinued support. It was the hope that added teachers &nd,prlncipals might
be involved at a later dete.‘ | |

Some of these workshoP act1v1t1es were observed and the evaluations
‘made by the Cathollc Unlverslty staff were: submltted to us for examlnatlon.

tIn ‘an 1nter1m report dated October 7, l967,ywe made the follOW1ng observa-

; tlons-

" ... On June 23 we attended the Workshop at Catholic
."Un1verslty.» Further, Dr. Wilder: attended meetings con~. -
- ducted’ under the: Catholic:- Unlverslty Contraot on- April-:
'28.7... Since our August 15 report we have had an ex-
jftended meetlng on %eptember 20 W1th the Eduoatlomal

Exoerpts from "Report of “ralnlng Accomplvshed and Planned for. Publlc
“8chool Personnel,” Anrll 14 1907 Educaulonal Resources Center. =
(mlmeographed)‘3£ v . . o B

U S IRl T



Resources Center staff to review their summer activities
and plans for the coming year, In addition we have €X-
amined various documents and reports, a sampling of re-
sponses of participants in the summer workshops, and the
summary of the evaluations of the workshops, entitled
Preliminary Evaluation Report, Summer Instilutes and
Workshops in Education Technology for District of
Columbia Schools, prepared by Center for Educational
Technology, the Catholic University of America. ...

The in-service programs under the Center for Educa-
tional Technology of Catholic University of America ap-
pear to have been well planned and well conceived in
respect to the personnel selected and served. The ef-
fort to involve staff from all levels of the public
school system and the independent schools was excel-
lently arranged.

Due to the late date on which final arrangements
were made for the evaluation of the Center, our first
contact with the workshops was made after they hal be-
gun. At this time we discovered that evaluation guestion-
naires were being distributed to all participants and
felt that it would be unwise to duplicate this effort.

The response to the invitations to participate in
the workshop suggests widespread interest and enthusiasm.
Apparently both the timing ard the focus were appropriate.
We base these statements on: (1) an investigation of
a sample of the responses; {2) our visit to a number
of sessionsj; and (3) the summer report prepared by
the Center for Educational Technology of Catholic
University which was mentioned earlier. We commend.
this report as being extremely fair and impartial.

If anything, the authors "bent over backwards" to
jnclude negative comments. h : )

' TheTCenter~forfEducationa1 Technologylwas un- -
doubtedly handicapped~by,thevinadéquate'time available
for planning. They did;fhdwevergpsucceed in'assembling
,-talgnt;_phySical,faéilities;;andigquipﬁgnﬁ. ‘Further,
~théy_prOducéd;a;program}whiéh'éppeared_tofholdeQCh’
interest'andetimulation}Q,They{inStitutedireguiar
V-evaluatidn-procedu;esTWithjeach'gidupwthrbugtharious ‘
kinds of reaction forms. ' An exsmination of the. .

L summariéstfjthe_responSésjoffpaitiéibanthsuggestsf

. that these re&étibnfforms,wereftékehféeriously,}and

‘that useful feed-back information was provided for
guidance in.plgnning]otherfin{sérvicefactiVities..:

15
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Much of the planning associated with the follow-up of workshops
sponsored by Catholic University was interrupted by new developments
growing out of the J. Skelly Wright decision as will be reported later.
Some of the consequences of this summer program in terms of reactions
of participants will be indicated later in connection with a report
on staff reactions to the ERC.

Additional training activities were conducted during the summer of
1067. These included the following:

Approximate Number
Date Type of Training of Personnel

Aug. 7-18 A Creative Writing Workshop 14
Curriculum Development

Aug. 7-18 A Curriculum Development - 18
Workshop -~ creative pro-
cedures in urban education

Aug. 1h4-25 A series of orientation and 120
training sessions in individ~
ualizing instruction, attended
by principals, supervisory
teachers, and teachers of three.
Southwest area elementary
_schools.

Aug. 21-25 . Institute on Micro Teaching for 45
: R " Elementary School supervisory
teachers, at Maryland Unlver31ty.

©Aug. 21-25 ’.‘Southeast D. C Elementary School , 50
E o " Reading Improvement Workshop. .~ . S

, Tralnlng for teachers: and prin- .

‘mc1pals, at Cathollc UnlverSLty.”

. Sept. 11-15 -:*»V'jEdu"atlonal Technology Pro;ect e 60
ST e Evaluation Conference for spec1alA R

-subject. teachers =5 groups: of 12
teachera,:one day for ‘each grouptjg



Various kinds of products resulted frcm these, but products were pri-
marily for the participants. It will be noted that two of these related to

projects already mentioned: one in Southwest and the other in Southeast

Washington, D. C.

According to the October 31. 1967 Progress Report of the ERC, 1336
individuals were involved in training programs sponsored by the Center between
April 13 and October 31, 1967.(5)

A seccad aspect of the work of the FRC was focused on curriculum develop-
ment. TIn addition to the in-service cocrdinators, the Center had the equiva-
lent of seven salaries for a corps of curriculum writers to facilitate this
work. Also some projects had access to other sources of assistance. The

major activities most of which were scheduled during the June 26 -~ August U

period, follow:

Better Reading Ivstructlon for Rehabllltatlng the Handicapped
Driver Education |
Elementary Art Guide
Home Economics
Innovations
Language Arts
Wew Approaches in the Teachlng of theratnre
Orientation HandbooL, Secondary Level
Physical Education.
Severely Mentally Retarded
SOC1al Studies: Innovative Prograns -
. Wise Humanities Project - English and Social Studies (6)
‘Wise Project —<Read1ng Improvement (6) (7) ‘

STt is probable tnat one or two addltlonal wrltlng‘act1v1t1es were sponsored,.'
“but have for some reason been omltted from the source quoted.h‘v

In most 1nstances, the ERC s role 1n these currlculum act1V1t1es was one;

,t_¥(5)Dq tr*ot of Columhla Educatlonal Resources Fenter Progress Report as of
October 31, 1967. (M:Lmeographed) ~ : :

ERCH

Scheduleduduzlng August for two or three weeks.

L (7)Innovat3%e Currlculum .rlt‘ng Programs, Summer 1967, (Typeg)Yf
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of arrangement, general administration, and payment for the writers. These
were frequently specialists in some subject area, and worked under the direc-
tion of a supervisor, and with the help of one or more consultants. Objectives
varied greatly in respect to the scope of these efforts, and two products,
at least, were more in the nature of administrative or information bulleting.
The actwal work was done at various locations throughout the city.

Two products from these workshops appeared proumptly, Hello New Advent-

urersl(8)and Innovations(9) The first of these is an administrative hand-

book, and the seoond is a catalogue or information guide. Several other

pieces of material were seen in draft form such as the one on Driwver Educa-

(0)

tion

The intention was to have an evaluation of each curriculum bulletin
by outside specialists, as well as by users, for inclusion in this report.
Much of the material developed during the summer of 1967 was probably used
on a trial basis in classrooms. However, the diverse sources of major re-
sponsibility and concern probably made it difficult for the ERC staff to

have continuing information relative to each project they had sponsored.

A careful check with ERC staff in May of 1968 revealed only one bulletin,

QQgpensatorx;grggram;inaLanguage,Arts English, Guide for Grade lQ(ll), which

was readysfor-distribution to the schools. It was to be sent out for trial

, A.Handbook of Helpful Information for the Teacher of the Secondary ‘School
‘Level, Curriculum Department Public Schools of the District of Columbia,
1367 . o .

" Innovations in Instruction, Capsule ReViews, Washington, ‘D, C. Public
Schools, l°67 bupplement : : :

Driver Education, Curriculum Resource Bulletin for High Schools, Public

Schools of the District of Columbia, l967.

Compensat ryﬁProgram in Language Arts;é uide
vor”experimental usefbeginning-Septemb T ‘1967 jWashington, D.. C. .

,English Guide ior Grade lO




in September, 1968. The time required for writing, editing and securinrg
approvals on curriculum bulletins, even if they are only for experimental

use, is often greater than is generally recognized.

The 1967-68 School Year

During the first few months of the Center's operation, the D. C. schools
were in something of a period of crisis and uncertainty. Within the Dis-
trict of Columbiabthere were many educational critics and protesters, as
well as numerous agencies and individuals trying;to assist the schools.

A major comprehenslve study of the school system was belng conducted by an
out31de agency, and prospects for change and reorganlzatlon were being
verbalized.

However, by the summer of 1967 the J. Skelly Wright Decision called for
an immediate and drastic reorganization with its outlawing of the track
-system. The associated resignation of the superintendent of schools, the
uwltimate appointment of a new superintendent, and continued uncertainty
throughout the 1967-68 school year relative to the organization of the
school system had drastic influences on the ERC and its program.

By early fall of 1967 the staffing of the Center was completed with
the deS15natlon of seven coord1nators and a new deputy d1rector. This was a
".drast1c cut from ‘the 17 coord1nators 1n1t1ally expected The rev1sed plan
was to have each coord1nator represent three flelds. Thls, of.course,,created
_compllcatlons and made 1mpOSS1b1e the app01ntment of 1nd1v1duals wrth 1eader-
sh1p competence in eacb of the areas whlch a 81ngle lnd1v1dual was to service

» and made dlfflcul‘ the securlng of respect and support from the personnel
frepresentlng each.and all of the varlous subaect-matter departments W1th
_;iwhlch an 1nd1v1dual coord1nator would have to work The new Deputy D1rector

stratlon and Coordlnatlon of Currlculum Development f
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Activities. This position paralleled that of Deputy Director for Innovation,
In;service Education, and Training.

There were several other major developments during the 1967-68 year
which will be described briefly as a basis for later evaluative and inter-
pretive comments.

The Board of Education in the District of Columbia moved immediately
to comply with the J. Skelly Wright Decision. Although plans for the fall
term had been completed, action was taken to abolish the tracking system by
the September, 1967 opening of school. The Department of Cnrriculun and its
Educational Media Center and Library Department, as well as the ERC and other
agencies responded to reguests from the school administration and turned at-
tention to the development of a program of individualized instruction. The
ERC sought to play a major role in this effort and directed much time and
attention to the problems presented. Mimeographed materials were prepared
by the Curriculum Department and the ERC indicating various steps which
could be taken at system-wide, building, and classroom levels to implement
the new program. An Ad Hoc Committee developed plans for "A Learning
Resources Center in Every Building."

The ERC moved vigorously to support this program on a general basis'as
well as with specific activities. Massive in-service programs on individual;
1zatlon were . seen as. belng needed. ‘Indinidualized instruction,.and learning
resources centers 1n each bulldwng were central to the Center s interest in
technology and the plans wh"ch 1t had developed for the Technologlcal Improve-
::ment of the D1strwct of Columbla Schools . (Learnlng Towers)( ). The develop—
ment of behav1oral obJectlves and of learning packages was seen.as an 1mportant

(12)

A ComprehenS1ve Plan for the Technologlcal Improvement of the D1Str1ct
L of Columbla Publlc Schools.s (mlmeographedjﬁ’ . - -
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means for furthering individualization. For the whole year of l967;68 much

of the effort of the Center dealt with implementing the individualized in;
struction ideas. Supplementary budget proposals for 1968, and budgets for

1969 and for 1970 substantiated this concern and also represented major efforts
to expand the ERC program. The pressure of the new developments during the
early months of the l967468 year was such that there was no opportunity to
follow through on the many plans which had been made for a follow;up on the
19567 spring and summer technology workshops until the summer of 1968,

The Southwest Seminar (Project 470, ESEA Title III) provided one of
several major focal points on laboratories. Working through planning sessions
in August of 1967, orientation and training sessions with t==chers, and the
securing of new equipment and materials, a year;long effort was made to see
what could be done to individualize the program- Work was stsrted on be-
havioral objectives as a prelude to developing learning packsges. This in-
fluenced the summer program of 1968. As indicated elsewh=r=, the Center's
administration regarded the Southwest Seminar Project as an inportant labora;
tory and training center for the ERC staff.

The '"Development of Community Schools, Sub-progiram ;; TIndividualized
Instruction"( 3) was a similar activity with three public and one parochial
school in Southeast Washlngton.

In cooperatlon w1th the District Teachers College, several centers
were establlshed for in-service educatlon. Eacn center had a small staff
and in ‘this act1v1ty the’ ERC coordlnators played an’ 1mportant role. Partlci;
panfs within classes sometimes broke into subaect and grade-level groups
and work Was started on 1nstructlonal o»aectlves. After the Center s new

(13)

Mlmeographed outllne of plans for determl ing the feas1b111ty of related
educatlon technology in . the teachlng of readlng.bn
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physical facilities became available, meetings were often scheduled there.

These activities with the Southwest Seminar, with the Development of
Community Schools, and with District of Columbia Teachers College are merely
illustrative of a wide range of activities in which the Center cooperated.

The development of a physical space to house equipment and to provide
for offices and training activities was a very time-consuning and complicated
activity.

The occupancy of adequate guarters in the Bureau of National Affairs
Building was delayed until March 1, 1968. The absence, for over a year, of
a professional center for teachers handicapped program efforts. The new
building ma=e poss1ble a curriculum laboratory, an educational media labora;
tory, an exhibit area, a printing facility and flexible conference rooms and
training stations.

The new facility did nuch to influence both the actiwvities an= the image
of the Center. However, many weeks were involved in getting equipment and
materials properly placed and located, and it wasn't until late spring that
open;house sessions were scheduled and invitations issued to school person;
nel to come, visit, and browse in the curriculum and sducational media labor-
atories and to consult with program coordinators.

The evaluators made serious efforts to study the activities of the co;
ordlnators. Interv1ews were conducted W1th most of them and logs of the1r
activities were requested Apparently conS1derable the was involved in
'clarlfylng the1r roles and functlons, and . in working out the1r relation-
ships with the1r counterparts among the SuperV1S1ng dlrectors. Nevertheless,
'program coordlnators dld engage in a wide range of act:v1t1es during the1r

’-{flrst year. As has already been noted the coordlnator ‘dld partlcrpate 1n

;*Jsome of the courses sponsored by the DlStrlct of Columbla Teachers College.j




Some staff members were involved in the Southwest Seminar Program and the
goutheast Reading Project. They responded to numerous requests from indivi-
dual teachers, principals, supervisors, and building umits. They cooperated
with supervising directors in their programs on request.. Some were sent to
special training activities. Much that they did was viewed by the Center's

administrative staff as preparatiion for their own sumnsr of 1968 program.

Coordinators also responded to many requests for assistance on a variety

of projects at the Center. For sxample, a set of scripts to accompany slides
depicting selected activities of the Center were prepared Ffor a presentation
+to the Board of Education. TFollowing the opening of tlme Center much time
was given to visitors and to informing them of the po=sible uses of the
Center. Late in the school year the first issue of & newsletter announcing
various Center activities was distributed widely in the school system.

gome time was given to the preparation of materials for use in summer
jin-service and curriculum programs as well as in other activities which would
lead toward individualization of instruction. A hope, expressed repeatedly
and in many ways, was for the development of instructional objectives in
every subject area for kindergarten through grade 12 and the subsequent
preparation of work packages or contracts. (This appeared to the evaluators
to be onlJ sllghtly related to much of the work g01ng forward under the
.dlrectlon of oLhers in Lhe various subgect fields. ) ‘Howaver, the Center
kept stress1ng thlS idea, and to 1mp1ement it a budget request was prepared
propos1ng a currlculum spec1a11sn and a superv1sor of in-service act1V1t1es

in =ach building., This request was not honored.

: ,{2 7
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The Summer Program, 1268

By the spring of 1968, staff arrangements, physical facilities, equip;
ment and materials were such as to make possible the planning of a:full;
scale summer program. Two Ilins=s of activity were followed: curriculum
development and in;service edneation. Each will be described brieXly.

Innovative curriculum development programs were coordinated by the
Center's Deputy Director for Administration and Curriculum during the period
of JuTy 1 to August 13. These included: (1) two projects in the social
studies, one at theelementary and another at the secondary levelj; (2) two
projects in secondary English; (3) one project in mathematics; and )
two projects in business education. These were set up in cooperation with
the supervising directors of the various subject fields and of elementary
education. The supervising directors designated teachers to work on these
vrojects and in some instances one or two teachers for each project group
were designated by the Deputy Director.

The usual target was a plan for a semester's work, or a special unit
or topic new to the program. While the Center stressed behavioral objectives
and learning packages, the teacher participants were reported to have besn
more interested in new materials relating to the topic on which they were
working. Curriculum materials developed were to kte submitted to the super-
v151ng director concerned, tried out on a limited basis, and then revised
before being issued for- general use. |

Tne CenLer S. contrlbutlon to thls program was of several types. Con~
sulﬁant fees and erters salar:es were provlded The Center's nrogzam
coordlnators were avallable for a551stance Admlnlstratlve planning and

coordlnatlng by the Center afforded the ecessary over~s1ght Presumably

i
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he Center will prowide released $ime for participants to return for work
n later evaluations and revisiocns of the material developed during the
unmer .

The Center aprarently hopes #o0 ertend these activities another year.
'he 1968 summer's machivity was mpperertly limited by the funds available
for writers' salaries. A hope was sxpressed that in the future, attention
night be directed to an arts and humarities program and to the development
>f behavioral objectives for t+the Tegoilzr on-going curriculum.

A similar and Telated project m=as carried on in cooperation with the
WISE Project. Here the focus was "gn Interdisciplinary Approach to English
and Social Studies” and "yumanities,™ an interdisciplinary appraoch through
art, literature, music, drama, and social studies.

Running parallel to curriculum development activities were major summer
in~service program activities. These included: (1) two one-day sessions
for elementary school principals as a follow-up on the previous year's
activity with recommendations For working with teachers; (2) two one-day
sessions with elementary school teachers as a follow-up on the 1967 summer's
media and materials workshop with suggestions for individualizing instruction
and learning; (3) five one-week training sessions for elementary school
teachers on 1nd1v1duallzlng instruction. The teachers were designated by
‘thelr prlnclpals and had. not partlcxpated durlng the 1967 summer workshops.,

The one-week training sessions aust mentloned focused on dlagnos1ng
pupil strenvths and weaknesses, writing behavioral obaectlves, creating
learning packages and using approprlate media and material. Programs were
carefully prepared by the staff group to provide for direct instruction,

exPer1ence w1th varlous medla and materlals, convact with outslde-consaltants
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and assistance. Ovex 579 ~% the 333 in atiendance volunteered to return
during the 1968;69.SCE§W- rear to work on learning strategies and packages.

The Center's Depuzm Jirector for Innovation, In-service Education and
Training coordinated These programs with the assistance of the program
coordinators. The Center mrovided stipends of $15.00 per day for teachers.
These were clearly Cemzer~ planned and directed activities and made full use
of the Center's staff =mdd facilities.

In addition to timsss- Tenter in-service programs, other agencies in and
out of the school sysigzu wEre assisted. These included one;day seminars
for the Peace Cofps, the Trban Service Corps, and teachers and administrators
of adult education. ATs0, support was provided for a two;day training
session for 40O teachers, conducted by the Department of Elementary Super-

vision and Instruction.

Summary

Thus far, the description of the Educational Resources Center develop;
ment and program has becn somewhat chronological with jllustrations given
of types of programs Eﬂd_problems. The intent was to provide a background
for evaluations and recommendations to be made in a later section. It may
be useful here, tokfbnms on_the major activities of the Cepter and to in-
dicate more clearly the nature and extent of its contact;;with or for the

school system. .

1. In-service training
A great'variety of orientation sessions, workshops, institutes,
semlnars and @me—day sess1ons were held from April 1067 through

September 1953 Many of these dealt wlth educatﬂonal technology



or with individualized instruction. They included activities
sponsored by the Center alone or in cooperation with neighboring
universities, the District of Columbia Teachers College, Or seg-
ments of the pubiic, independent, and parochial schools. The
Center estimates that 6,448 participated in these programs.(lh)
The number of in;service education participants during the

second year of the Center was over four times that of the

first year.

2. TInnovative curriculum developnent
A substantial range of curriculum development efforts has al-
ready been reported. These occurred primarily during the
summers of 1967 and 1968. The Center-has served mainly as an
administrator or facilitator of these projects. Most of them

are still in process.

3. A professional center
Since March 1, 1968, the ERC has operated a professional
center for teachers, as already described. This has pro-
vided édvisory services, materials, and phsyical facilities

which have been increasingly available and used. The Center

| - (15)
-estimates lBOO‘viSitors from March 1 to October 31, 1968.

{(1h) , ; }
An Elementary and Secondary Education Act of 19565, Title III,
Project Report on The District oF Columbia Rducational Rescurces
Genter (For the period January 1, 1967 through October 31, 19687,
page 4. (Mimeographed) -

()
Ibid., p. 9. -
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Service to other projects

The Center has worked cooperatively with supervisging directors,
with various units of the District School System, with inde-~
pendent and parochial schools, and with the District Teachers
College as has been noted. However, the extent of the service
rendered to various ESEA Title I and Title IIX projects, as
well as to other educational and community projects may not
have been fully reflected in the report as given. There have
been at least eight of these in which the relationship has
been largely one of mutual exchange and cooperation. There
are at least two in which majdr staff investments have been

involved.

Special requests

As is natural in any large educational organization, units
with special skills are called on for reports, analyses, OTr
proposals on problems relating to these specialities. The
Center staff has been very active in submitting proposals
relating to educational technology, individualizing in;
struction, and special‘kinds of school facilities. This has
involved major time commitments and must be viewed as a pert

of the total product of the Center.
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Part IIT - Evaluations by School Personnel

This section reports data of two types: (1) interviews with, and
results of questionnaires directed to personnel =t the building level,

and (2) interviews with administrative and supervisory personnel.

Responses from the Building Level

A series of interviews was conducted by the three study directors with
selected school personnel in several schools during the winter months of
1967-68. Those interviewed at each schocl included the principal, the
librarian, and whatever additional personnel were involved in Center-
related activities. The purpose of these interviews was to gain a sense
of the awareness of the ERC and its activities as experienced at the school
ievel and to assess the extent to which there had been any attempt to
implement Center-sponsored programs, such as having a resources center in
every school.

Tt became clear from these initial interviews that there was gensral
awareness among the pr1nc1pals of the existence cof the Center, and that soms
fforts had been made to establwsn 1nd1v1dual resources centers in the
schools. - Usually the’librarian was in charge of these efforts in schoois
that had started their own centers, materials We:tb*e usually limited to
collections of pictures, transparcncles, pamphlets, fllmstrrps, and other

such 1temS(&evoted to spec1al subgect matter. There seemed to. be some

questlon abOut what relatlonshlp these materlals would ane Wlth the ex1st1ngf’

_llbrary fac111t1es, collectlons of mauerlals already complled by 1nd1v1dual
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teachers and departments, and the audio~-visual equipment at the school;s

and the centers were not much beyond the initial planning stages at the
time of our interviews. Hence it was concluded that our efforts at assess-
ing the impact of the Cehter in these terms were somewhat premature and
should best be left until as late in the school year as possible.

Accordingly, during the first week of May, 1968, questionnaires and
accompanying letters were sent to principals of all schools in the District
and to a sample of teachers who had participated in the Workshops on Educa-
tional Technology at Catholic University during the summer of 1967. (See
Appendix 3 for copies of the questionnaires and covering letters.) Separate
forms were used for principals who had participated in the summer activities
so that we could dlstlngulsh this group from the non-participating prin-
cipals. Returns were received from 70 per cent or 50 of the participating
and 63 per cent or 74 of the non-participating principals and from 51 per
cent or 66 of a random sample of teachers. The following remarks are based
on these returns as reported in the accompanying table of percentage dis-
tributions.

Majorities of Both the participating principals and the participating
teachers indicated that they found their participation in the summer work-
shops was of value to them in their work during the schocl year. However,
these retrospective evaluations were somewhat more favorable among the
prlnC1pals than among the teachers, W1th none of the former and 18 per cent
of the latter 1ua1cat1ng the experlence was not valuable for the1r subsequent
work..'Eyplanatlons by the 1nd1V1dual pr1nc1pals and teachers as to how their
ﬁarticipation'had_been'of value to them were usqally llmlted to statements
about their awareness‘of the aims of the Center or of the role of technology

in education. A few also said that they had been made more aware of the



Percentages of Public School Principal and Teacher 31
Responses on Questionnaire Items Relating to the
Educational Resources Center Program

Participatin Non-Participating  Participating
Items Principals(l Principals(2 Teachers(3
Rate value of Very
Surmer Workshop valuable Lo 21
Somewhat
valuable 60 61
Not valuable -~ 18
Had contact with Center
during the school year 60 75 26
Expect to have further
contact during coming year 8h 88 50
Recei#ed materials or
publications from the ERC 4o 5h 33
Heard about idea of a ' :
center in every school 100 ok 67
Have a center in own school 36 37 27
Have used their own school's center - -- - 27
Anyone else at school had
continuing contact with ERC 30 30 -
Have impression of present
purpose of ERC 78 78 76
Pefsonally need most for
own school (<lass)
New and innovative
curriculum materials 24 18 36

Equipment and training in use
of educational technology 30 18 29

Materials and training in ) :
individualized instruction .26 26 ‘ 29

Additional training in the use -
of standard curriculum meterials 20 : - 38 6

Have suggestions for impfovément

of ERC during the coming year 54 50 60
(1) N = 50 Note: There werevfive respondents from'non-public
(2) XN =74 schools who participated in the workshops.

(3) N =66 .  Their replies were in no way atypical.

30



"changing philosophy" of the District schools and of the increasing role of
"individualized instruction.”

Curiously, contact with the Center during the school year was highest
among the non-participant principals (75 per cent), next highest among the

participating principals (60 per cent), and lowest among the participating

teackiers (26 per cent). However, the nature of these contacts provides a

partial explanation. The non-participating principals usually reported having

attended a meeting at the Center, while the other principals refered to
follow-up activities and programs on many occasions. The teachers seldom
maintained contact as individuals except to request materials and to make
an occasional visit to the Center. However, expectation of contact with the
Center during the comiung school year was very prevalent among both the
principal groups (over 80 per cent) and was indicated by half of the

teachers {50 per cent). Summer activities are most often cited by teachers

as an explanation. Also, “he u# building appears to he visited and used more

than the origin2l one.

Awareness of the fact that ERC has been mailing materials and announce-
ments to0 the schools is quite low. Invitations to visit, to participate
in summer programs, brochures, outlines of course offerings are most fre-

quently mentioned, (The first Newsletter came after this survey.) This is

—

in sharr contract with the high awareness of the idea of having a center
inlevéry school which undoubtedly came from the central office and involved
the individﬁal direétly.  However, this doer suggest thét there may be

réal édVantages in a more direct linkage between the ERC and the top admin-
istrative hierarchy since principals and teachers woﬁld most likely pay

more attention to messages sent from such a source.

36
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Virtually all the principals and two-thirds of the teachers had heard
of the idea of having a center in every school. Hovever, only about a third
of the principals in each group and a fourth of the teachers reported a center
in their own schoels, These figures are net surprising since the concept
of a center was not well developed. Space in which tc¢ locate one in a
school was seldom available, and materials and personnel for centers were
1imited. On the basis of what the directors saw in their visits to schools,
the claims to have a centér probably include many that were only in the
earliest stages of development. The fact that the ERC made a budget re-
quest for six regional centers for demonstration purposes, suggests a re-
cognition of the need for development assistance on this aspect of program.
A1l teachers who reported a center in their school claimed to have made
use of it themselves.

glightly less than one-third of the principals had knowledge that
anyone else in their school had been having continuing contact with the
ERC.

Approximately three out of four principals and teachers claimed to
have an impression of the present purpose or function of ERC. The ex-
plenations usually contained a reference to the technoiogical aspects of
education, but they suggeted a variety of roles that the Center might play.
Chief among these were the primary roles of training and disseminating of
information on new innovations and programs. However, it is clear from the
language of the respondgnts that they believed the Center's potential in
these areas could best be realized by offering flexible services to teachers
and to schools rather than formal.programs. Terms such as “making available,
helping, aiding, assistance, providing opporturnity, acquainting, cooperating,

ete.," were much in evidence wnile "¢raining, teaching, directing and informing
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were seldom used. Both principals and teachers suggested that they wanted
the Center to respond to their needs and requests and to treat them as
practicing professionals, rather than_offering packaged programs, super-
imposed from outside.

Tn an attempt tc ascertain the extent to which Center program objectives
were directed at felt needs in the schools, principals and teachers were
asked to rank the relative contribution of four alternatives: (1) new
and innovative curriculum meterials; (2) equipment and training in use
of educationsl technology; (3) material and training in individualized
instruction; and (L) additional training in use of standard curriculum
materials. There was not consensus among either teachers or principals
as to which of the four aitsrnatives suggested in the questionnaire would
make the most contribution to their own schools or classrooms. Both
participating principals and teachers were somewhat more favorably
disposed toward new and innovative curriculum materials and educational
technology than the non;participant principals. This might reflect the
fact that the Center was more successful in recruiting for its programs
among the more favorably disposed, but it might also be attributable to
some attitude change brought about by Center programs. It should aiso
be noted that principals, to a greater degree than teachers, reported
there was more need for training in the use of standard curriculum
matérials, while the teachers expressed the need for new and innovative
curriculum materials., This differenée might also he partly attributable
to selective recruitment in that the Center's programs may have been
more successful in reaching teachers who were already gkilled in standard

practices and were searching for alternatives. It is notéworthy that the
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non-participating principals were the most conservative in this respect
with 38 per cent stating that the largest contribution could be made
in their schools by providing additional training in the use of standard
curriculum materials. This suggests that if the Center is to undertake
in;service training as a major function, it will encounter a felt need
for improving or upgrading traditional practices as well as stressing the
new and innovative. In addition, the generally flat distribution of
percentages over the four alternatives as to perceived needs suggests
that the tasks of the Center may be somewhat more complex than originally
conceived.

Half the principals in each group and 60 per cent of the teachers
had some suggestion to make as to how the usefulness of the ERC might
be improved during the coming years. Some teachers and principals had
very specific suggestions of a programatic nature such as saying that
the Center should give closed circui% TV its full attention, stress
individualized instruction, or train all teachers in the use of talking
typewriters, but these were the exceptions. Most respondents made
general suggestions that couid be coded into one or another of the fol;

lowing four categories:

Converiience. Several complained it was difficult to use the Center
vecause of its location, the limited hours during which it was open,
and poor parking facilities. (Reference here was to the BNA Building.)
They suggested extending hours t§ include late evenings énd weekends,

decentralizing the Center so that there would be several places that

could be visited, and providing substitutes and release time for teachers, -

35



O

Availability. It was noted by some that films and other eguipment
on display at the Center or used in demonstrations were not available to
individual schools and teachers. Several praised the convenience and
efficiency of the audio;visual services provided in the system and wanted
to see a direct connection between ERC and these. ©Some sense of frustra;
tion at having been exposed to advanced methods and materials that were

not accessible at the school level was expressed.

Communication. Several remarked that they felt they knew very little
about the activities that the Center had initiated or made available.
They suggested this could be remedied by the Center's issuing a bulletin

at regular intervals and having a teacher-representative at every school.

Résponse to Needs. Some concern was expressed that the schools and
tneir perscnnel were not consulted as to their individual needs and how
the Center might relate to these. The feeling was that the Center was
bringing in outside ideas and equipment without giving sufficient ﬁhought
to how these cwuld best be adapted to the special needs of the Washington
schools. Gome teachers expressed a desire that there be more "doing"
and less "talking" at the Center, and some suggested that having demon-
stretions given by manufactarer's representatives instead of taking the
trouble to train a local teacher was harmful.

Further comments and interpretations will be made in Part IV of this

report. (For complete list of principal and teacher open~ended answers, see
Appendix 5.)

Interviews with administrative and supervisory personnel
Almost all suprevising dirécﬁors responsible for various subject

areas and several central office administrators were interviewed to as-
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certain the nature of their contact with the Educational Resources Center.
(The interview instrument sppears in pppendix 4.)

Most of those interviewed had had substantial contacts with the ERC,
at least in the planning stage. Many had developed specific expectations
for the Center which were not being realized. Often these expectations,
which usually related to their specific needs, became their criteria for
evaluating much of what the Center had been doing. While initially inquiry
was made about the contacts of each interviewee with the Center, all talked
freely and emphatically and interviewers searched primarily for clarifica-
tion. Responses of interviewees have been organized around topics which

were mentioned mogt frequently.

Catholic University Workshops. Most of those interviewed had contact
with the workshops of the spring and summer of 1967 which were operated
under the auspices of Catholic University. Some administrative opinion
suggested they had been well conceived and were in line with interests
and needs of teachers. Supervising directors, in the main, were not as
generous. Some subject representat’ves felt their teachers were ahead
of the program, so it had little to offer. Others criticized its genexr-
ality, the lack of opportunity to operate equipment, the absence of

follow-up, or the absence of impact.

In-service education. On a few occasions supervising directors
expressed satisfaction with ERC‘S providing facilities and substitute
time for in;service activities. Nevertheless, many requests for w0rk;
shops and/or other forms of aid were reported to have gone uﬁanSWered.

Although some recognized the possibility that funds to meet these requests

a1
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were not available, the lack of communication in response to requests

caused ill feeling.

ERC personnel. Many complimentary remarks were made about individual
Center personnel as personalities. The manner ot assignment of coordina-
tors to subject areas, however, came under attack. Many of these persons
were said to have little or no experience in the specific areas to which
they were assigned. Where they did know a subject area, some were said
to be incapable at eith=r the elementary or the secondéry levels. In
addition, it was reported that few systematic attempts had been made to
work through the supervising director's offices to investigate the scope
and nature of existing programs in various subject areas. In the words

of one supervising director, ""They get lost in a sea of generalities."”

ERC building and facilities. The physical aspects of the ERC came in
for many comments. Some were general and probably summarized feelings
of dissatisfaction. Others were specific and their reactions seemed
to result from misunderstandings, hopes which had not been realized, or
varied concepts of what was needed.

The newness and superiority of the ERC building and meeting facilities
in comparison to those of many of the interviewees might be enough to
engender jealousy, but this was mentioned by only a few. Comments which
referred to it as a museum, 2 look;see venture, ox & show%place probably
reflected hopes for its use. Several individualé had requested, at the
planning stage, that special facilities be incorporated for their subject
field and two read from the initial proposal and correspondence to sub;
stantiate their plane. Mention was made of a need for materials and re;

source centers for teachers, well stocked with varied up-to-date items

a2
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velating to their specific subject fieid. One wanted it to be a demon-
stration teaching center where children could be taken, on occasion,

for this purpose. The absence of professional and textbook libraries,

and of innovative curriculum materials in variou: subject fields, as well
as the absence of money and facilities to permit teachers to use the
Center for the preparation of instructional plans and teaching materials
was mentioned several times. The inability to even borrow materials

for use bothered many. This was an instance where, in the view of several,
the school system had not provided for basic needs and now this new agency
did not do so either. Teaching teachers to make transparencies was of
little use if there was no money for £ilm. Demonstrating the video-
taping equipment was regarded as useless when tape was not available.

There were other pronounced feelings expressed on the discrepancy
between what was demonstrated and what was possible. Frequent mention
was made of the Center's incorporation of expensive equipment, some of
untested quality, when supervising directors and teachers could not secure
much less expensive equipment already proven to be of value. Some men-
tion was made of teachers having to buy their own simple equipment and
materials. Others mentioned that the school had ceased to be their
favorite charity. One said the ERC was simply a source of frustration
for teachers.

The location of thé Center was criticized for its lack of parking
facilities. Opinions were mixed about whether or not teachers would
visit the Center on their own time. The concensus was that for any
real and meaningful use of the facilities, teachers would have to be

provided either with released time or additional pay.
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Feelings were also expressed that the ERC was spreading both their
personnel and funds "too thin." (At the time of the interviews, 1958
summer plans for curriculum work at the Center were being formed.)
Mention was made that in an effort to get started in a number of subject
areas, the Center had offered meager sums for master teachers to write
curricula during the summer. Several supervising directors felt that
the ERC should work in cooperation with the supervising directors to
develop & meaningful program in one area at a time, rather than making
a superficial start in sev=ral fields. The importance of working through
the subject;matter offices was stressed most strongly.

Tn the course of almost all interviews very positive statements
emerged about the Media Center. The accessibility of materials and
help was cited in contrast to the relative lack of help from ERC. A
number of the supervising directors recommended a merger of ERC with
the Media Center. Certainly there was a lack of clarity on the relation;

ships or distinctions between these two units.

There were scattered favorable comments about the Center. Mention
has been made of comments favorable to personnel and in support of in-~
service programs. Several commended the idea of developing resource
centers in individual buildings, but these were ill .strations of things
needed to serve teachers and students.

Throughout the interviews, the interviewees asked general questions,
e.g., What is their purpose? Do they have an orgenized program? What
are they up to? What are they doing? 1In spite of these questions, strong

opinions were expressed on many aspects of the ERC program. However,
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it was clear that while much of the Program was not viewed with favor,

and things not being done were still hoped for, the interviewers felt that
those being interviewed believed themselves to be "on the outside” when
really they wanted and felt they needed to be involved. Some felt they
lacked information, some hoped that what they saw were merely the problems
of getting started. Some suspected that insufficient funds were the source
of many problems. One felt that the supervising directors should be
brought in to revamp the ERC. The criticisms were more eXpressions of
disappointment than of angexr or antagonism.

One point was of especial interest to the evaluators. No one wanted
to abolish the Center. Several wanted to remake it. All seemed to feel
that there was great need for such an agency. However, the stress was
on an agency to serve them and their programs, and to serve teachers.
There was no mention of a pioneering agency in materials, in curriculum
development, or in individualizing instruction.

The section which follows will relate Parts II and III of this report

and make recommendations.



Part TV - Interpretations and Recommendations

This part of the report will relate observations made in Parts IIT
and IIT, add other relevant material that may be important for clarifying
the evaluators' conclusions, and for proposing possible focal points for
attention in the continued development of the Center.

1. As indicated in Part Ii, there was careful planning for the Center
and a clear indication of intended relationships, with the supervising
directors carrying major responsibilities for leadership on the instruec-
tional program within the District public schools, and with independent
and parochial school persoinel. There were many indications that the
conception of the Center was sound, that it filled a much needed role and
that it was believed that its continuance war highly important. As far
as could be determined, the Center served independent and parcchial
schools well, and contributed much to the public schools; yet it en-
countered some problems in relating effectively to some segments of the
public school system. The problems that arose appeared to result more
from a gap between expectations and achievemenﬁ rather than from a dis~
satisfaction with the guality »f performance.

2, he evaluators agree with the general consensus that the Center,
or its functions are much needed in Washiﬁgton, D. C. and should be con-
tinued and extended. However, a reconsideration of three aspects of the
Center's program appears appropriate. These are (1) in-service education,

(2) curriculum development, and (3) utilization of technology.
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In-service education. The task of in-service edvcalion and staff
development in the District public, independent and parochial schools
is much greater than the potential of the Center's present resources.
The whole task of staff orientation and induction, of meeting the needs
for in-servVice eaucation roiative to curriculum innovations in general,
as well as in the various subject fields dwarfs the present effort. Much
greater resources must be brought to bear upon this area if success is
to be achieved.

Results on the staff questionnaire used in the Passow study, and
not previously renorted, reveal that although substantisl percentages
of the teachers indicate having participated in in-service activities,
their judgment as to the helpfulness of these activities was only fair.
Further, in spite of this judgment approximately one~fourth of the
teachers in elementary, Junior and senior high schools indicatec that
they would like to spend more time on in;service training. (See tables

in Appendix 6.)

Curriculum development. The tasks of designing curricula and in-
structional strategies, as well as of modifyins: andwadapting such plans
and proposals originating outside the system are now very inadequately
handlsl. The financial reshurces, and the types of specialized profes-
sional skills needed to erect a defensible total modern educational
program are not available. To center curriculum development in a few
teachers coopted for summer work seems Qquite inadequate., Certainly
care in providing for effective teacher participation at crucial points
ig important but teachers require many kinds of specislized assisvance

!

for this wofk which they do not now have. i
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Technology ard its utilization. The introduction of modern tech-
nology is a more complicated task than it may appear to be. The Center
staff has remarkable insights, skills and enthusiasm in this a~eaj however,
unless a systems approach can be used in which availability of materials
and eguipment supports demonstration and in-service education, waste 1is
certain to result. Further, the various subject-specialists as well as
all major instructional influences must be mobilized, insofar as possible,
for a coordinated effort if success is to be achieved.

A systematic tally of the use of sudio~visual equipment and materials
available through the Educational Mediu Center during selected periods of
1967 and 1968 was planned as one aspect of the evaluation. This appeared
to be less significant than had originally been expected because of the
nature of the Center's program development. Nevertheless, the figures
show that the audio;visual operation in the schools has been increa: .Ig
steadily, but this is largely attributable to Title I and IT (ESEA) monies
and probably has little to do with the more recent appearance of the

ERC.(16)

Tt is gquite likely that the Educational Media Center's operation,
at least in respect to catalog, should be integrated at the school level
with the séhool resources centers. This would facilitate teachers’ being
able to discover more easily what is available in their own building, as
well as what is available on loan from the Media Center. In addition,

the need for clariﬁicatidn of the functions of the two Centers in staff
members' minds and the importance of a mutually reinforcing effort seems
clear.

Certainly uniimited resources are not available to pour into the

three aspects of progrem mentioned above: (1) in-service education;
(16)
The Educational Media Center has excellent annual summaries of requests
received and honored by building units and special departments, as well
as summaries of Financial allotments and of the content of the Center
by yeavrs.
43
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(2) curriculum development; and (3) technology and its utilization.
Indeed, if unlimited resources were availatle, success would still not
be assured. A master plan and a coordinated strategy is necessary if
the resources now available are to have their potential impact on im-
proved instruction in the Washinton, D. C. schools.

3. The Center has suffered from a lack of clarity of function.
Probably this has been due in part to the character of the system-wide
organization relating to instruction and to the unsettled conditions
in the school system. However, the goal displacement described was
probably furthered by the limitations placed on personnel and the nature
of their assignments. This uncertainty about function had a telling
effect at many points, but especially in respect tc the distinctions
drawn between the Center's operating as a service or as an innovating
agency. |

Original plans for the Center appear to imply a strong service intent.
Yet many problems of implementation ulready cited limited its potential
for functioning effectively in this service capacity.

Without high-level administrative line leadership, the Center
was unable to work out its problems, especially as they related to
the supervising directors. To a considerable extent the Center sought
to build a program of its own, focussed largely in the realm of in-
novative materials and curricula. Yet, it has found it difficult to
gain either the acceptance or the réscuxces for these tasks. It has
sought to operate through building its own staff -and program, and
placing its representatives ip the schools. This has not succeeded
either.

Further, the precis. .ature of the innovatiorn task has nct besn:
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clearly analyzed. The distincticns among such matters as (l) creating
newv innovations, (2) adapting or modifying for use the creations of
others, and (3) disseminating innovations have not been clearly defined.
The Center is in too weak position in the administrative hierarchy to be
very effective in any aspect of the innovation tasks mentioned above.
As minimums, strong support from a line officer in instruction, person-
nel appropriate to the task, and some freedom to attend to these tasks
in the mi_.. of the day-to-day rush of the ongoing program appear to be
essentials, Unless such conditions are arranged, the necessary time
for a creative approach to problems, the institution of needed in~
house records and bookkeeping, and the attention to evaluation will
be guite impossible.

It.is within this service;innovation context, particularly, that
the relation of the Center to various other Title iII or similar pro;
jects needs study. These activities along with the various special
:equests and proposal. preparations have been great drains on time.
Energy devoted in these directions may have been stimulated in part
by lack of central administrative support and inadequate clarity of
function. These related activities and rervices appear to desexve further
attention as the Center moves forward.

4, The Center has been in full operation, with its total staff
complement and facilities, for only a few months. This evaluation
came befo.2 a Tull operational shake;down was possible. The observations
made and reported here are merely an effort to high;light focal points for
attention as the organizatiot seeks to improve its effectiveneés. Neturally

there are some "creaks and groans" as an effort of this size and ccomplexity



seeks to chart its course in a very troubled school and community
situation. Only experience and continuing evaluation will make

possible a smoothly and effectively functioning unit.
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Apperdix 1

Excerpts from, "Application for Federal Grant to Establish, Operate and
Maintain a Supplementary Euucational Center and Services," pp. 2-6.
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Excerpts from, “Application for Federai Grant to Establish, Operate and

Maintain a Supplementary Educational Center and Services,

1

PP' 2"6¢

SECTION I: FPRGJECT PROPOSAL

A,

The proposed Educational Resources Center will be the principsal
vehicle through which the District of Columbia Public Schools will
provide assistance to public and non-public school teachers relative
to their classroom instyuction. This assistance will be in the form
of in-service education, curriculum development &nd educational
meterials. These services of the Center may be described as follows:

1. TIn-service education znd curriculum development

The Center will provide the organization as well as the
facilities and materials necessary for a comprehensive
in-service education program. As has been cited above,

the l1sclk of a unified approach to in-service education

in the District schools has accounted for voids or Gupli-~
cations in the offerings of assistance to teachers. The
modification of these problems by means of the Center can
perhaps best be shovn by the proposed organization. A
formal organizational chc~t is shown on +he following page.

The Educaticnal Resources Center will be headed by the Director
of Curriculum assisted by a Coordinator and an Assistant Co-
ordinator: The Director of Curriculum and of the Educational
Resources Center will have the over-all responsibility for

the administration of the Educational Resources Center, the
program of the Center and the curriculum vesearch and develop-
ment program of the public school system, The Director will
supervise directly the Coordinator of the Center as well as
the Supervising Directors of Educational Medisa, Library
Sciences and the Supervising Directors of Curriculum. The
Director will serve as the liaison officer representing the
Center for the necessary over-all plannirg with the Assistant
Superintendents in regard to programs mutually affecting the
Center and the public school. system. The Director will arrange
for maximum use of the Center in implementing new curriculum-
oriented proposals and will be involved in other curriculum
planning proposals. He will be similarly involvzad in appro-
priate degree in regar® to Titles I, II, and IV. The Jirector,
the Coordinator, and other officers in the Center will assule
public relation roles in interpreting the educational program
to the public through the Center. The chief responsirilities
of the Ccordinator will be the coordination and development of’
the in-service education program, the cooperation with the
Director of Curriculum on curriculum development, the manage-
ment of the Center, the development of the professional curri-
culum laboratory and the distribution of curriculur materials.
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Working under the Coordinator of the Center will be & in-
service and program coordinators, representing all subject
fields serving kindergarten through grade 172 and two special
fields ~- early childhood end special education. These co-~
ordinators will ve responsible for the in-service education
of the teachers of his particular field or fields. He will
plan and develop the in.service prograem for his subject field
in cooperabion with the¢ Supervising Director of that field.

He will work closely with the Coordinator of the Center and
the other in-service education coordinateors 'n developing
courses and institntes of = general nature which would be

of value for &ll teachers and in scheduling thie in-~service
offerings. Since specific subject field courses of study
must ba up-to-date if good instruction is desired, & second
responsibility of the in-service Coordinator will be to work
with the Supervising Director in establishing needs for writing
courses of study for his subject field and subsequently, to
@k with irdividuals designated by the Supervising Director
of the subject field to write a course of study. This team
of writers will work under the direction of the Supervising
Directors of Curriculum of the existing Curricuium Department.
The in-service and program coordinator will be responsible for
the utilization of the resources of the Center and the parti-
cipation of teachers in the Center programs for the special
field which he represents. The services provided by the in-
service and program coordinators will supplement the services
now offered by present staif.

The formal offerings at the Center for improvemmat of instruc-
tion have been planned with the over-all consileration of the
needs of over 6500 District of Columbia teach2rs. Seminars
and workshops on topics appropriate for teachers of all levels
and Fields have been planned; topics include the fallowing:
human relations, communications, psychology, sociology, and
anthropology. Additional seminars and workshops have been
planned for teachers at different school grade levels and

in the various subjeat fields. In~sexvice educabion will

be included on ubilization of equipment and materials in

the two specific units whizh will be a part of the Certer;
namely, the educational media and the graphic arts unit.

Educational material:

« A professional curriculunm laboratory will have professional
books, periodicals, curriculum bulletins, printed resource
meterials, and sample textbooks used in schools. The newest
in publications will be secured in an attempt to keep pro-
fessionals i:: the Digtrict of Columbia abreast with develop-
ments in the field of education and other diseciplines.
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. A collection of curriculum materials will be designated for
each subject area and equipment will be provided in specific
areas where it is needed for in-service education and where
existing equipment cannot be used.

. The Educational Rescurces Center will also contain a collection
of District-approved instructional materials and an exhibit of
sample materials vwhich will provide the opportunity for teachers
{o critically study all materials at first-hand rather than
merely selecting &b random or using those ¥inds of titles which
seem to be the 'style.”

. The Center will house a collection of special materials for the
culturally deprived. Since culiural deprivation is experienced
by approximately 30% of the children enrolled in the District of
Columbia Schools, teachers need instructional materials designed
especially to compensate for these educational disadvantages.
However, since such materials are scarce, there is need for the
development of additional aids and guides. Special curriculum
material development will be the responsibility of specialists
at the Center.

. An extensive educational media department will be an important
part or the Center. It will be supplemental to the present
audio-visual department which is & well-developed unit but
totally inadequate for a system the size of Washington, D. C.
T the unit will be zudio-visual equipments such as record
players and projectors, and records, fiims, filmstrips, =slides,
transparencies, pictures and other audio and visual instruc-
tional materials. These will be loaned to ihe schools to
supplement the equiyment and materials that, are located within
the school.

. Another integral part of the Educational Rescurces Center is
the Graphic Avrts unit. A two-fold function will be accom~
plished here; one, will be the in~service education of school
staff on the preparation of materials and the use of equipment
for reproducticn purposes, and tvo, the actual production of
curriculum materials. Presontly, within the school system,
there is no adequate facility for the production of curriculum

PR A s P

foey
Al UWTL el is »

FACILITIES

To attain maximal effectiveness of the program of the Center, it will
be necessary to have funding provided: for consultative services of
specialists; for substitute service for teachers to participate in
daytime programs; and for the payment of services to vpecialists or
to provide released time for teachers for Aurriculum writing.



Tn order to carry out the programs of in-service education outlined
above, the Educational Resources Center will be physically located
in an area of the city that can be easily reached from 211 over the
District of Columbia. The building will be air-coaditioned, wodern
and have adequate perking facllities to accomodate large groups
such as those attending in-service activities. The Center will be
open for use on weekdays from 9 a.m. to 10 p.m., on Saturday from

9 a.m. to 7 p.r2. acd on Sunday from 1 a.m. to & p.m. Experience
over a period of time will determine changes in the schedule.

Tn planning for & new physical facility such as ain instructional
media center the guestion always arises as to the necessity for
additional quarters. A survey of several groups of individuals
resulted in the following reasons being listed for the impracti-~
cality of trying to use existing regular school facilities for
ir. ~“ervice educstion purposes:

. Bpace is liwited in school buildings; school buildings are
over-crowded; sub-standard rooms are u~v in use for class-
rooms.

. Disruption of regular class schedules for students if in-
service programs were to be housed in sch.ool buildings;
crowded conditions in schools result in mastimum use of
the building for students.

. Many of the school buildings are used by the District of
Columbia Recreation Department after regular school. hours.
To secure permission to use other buildings, which may not
be adequate, means a formel application well in advance.

Conversations with realtors and invegtigations of available buildings
in the District of Columbia disclose that downtown buildings rent for
$5.00 per square foot and buildings on the fringe of the central loca-
tion for £4.50 per square foot. Since a location easily reached by
teachers ib .\ areas of the District of Columbia is necessaxy. &
facility is being sought on the fringe of the center of the city.
Commitments cannot be made directly by the Public Sciools of the
District of Columbiaj; all rentals of facilities by District Govern-
ment sgoncies must be handled through the Department of Bulldings

and Grounds of the District of Columbia Government.

The facility needed for the Resources Center is one of approximately
25,000 square feet. Alcerations will be made to provide for a con-
ference room to accommodate 150 persons., For multiple purposes this
room will have gliding doors to divide it into 4 small conference
rooms. A lecture room with & st 4 capacity of approximately 10O
which will have & sliding dcor tu divide it intc 2 smaller rooms
will be included, These rooms will be used for meetings and for
reviewing audio. .isuwl materials. An area of about 4500 square

feet will be previded for the curriculum laboratory. Separate

arcas will be provided fovr the Graphic Arts and Distribution

Ui
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Centers. Special installations will be made for the communilcaticns
laboratory, the reading center, and the science-industrial arts
center, Offices for the staff of the Center and for the Curriculum
Department will be & part of the facility.

RESULTS

What wiil, hovefully, ve accomplished with an Educational Resources
Center? It is anticipated that some of the outcomes will be:

. Improved instruction as +he result of a coordihased in-service
education prograin.

. Improved instruction as the result of the utilization by
teachers of professional materials housed in the Center.

. Improved instruction as the result of the opportunity of
teachers to listen to and work with specialists in education
and other fields.

. Improved instruction as a result of increased articulation,
a product of a cooperative and inter-disciplinary approach
made =asily possible through the unified approach of the
program of *the Center.

. Imﬁroveduinstruction through use of curriculum courses and
guides developed through the organization of the Center.

. Improved instruction resulting from improved teacher morale
as an outcome of released time for in-gervice education.



Appendix 2

EXCERPTS FROM CONTRACT NO. 6871 BETWEEN THE CGOVERNMENT CF THE DISTRICT
OF COLUMBIA AND GORDON N, MACKENZIE, MARVIN SONTAG AND DAVID WILDER
COVERING THE PERIOD OF APRIL 1, 1967 TO AUGUST 31, 1968
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EXCERPTS FRCM CONTRACT NO. 6871 BEIWEEN THE GOVERNMENT OF THE DISTRICT
OF COLUMETA AND GORDON N, MACKENZIE, MARVIN SONTAG AND DAVID WILDER
COVERING THE PERICD OF APRIL 1, 1967 TO AUGUST 31, 1968

The contractor, Gordon N. Mackenzie, Marvin Sontag and David E. Wilder
of Teachers College, Columbia University, agrees to conduct an evaluation
of the District of Columbia Public Schools' Educational Resources Center.

The contractor will use the following procedures in conducting the
evaluation:

1. The contractor will gather base-line data on educational technology in
four areas:

a. The audio-visual equipment and materials available in cach public
and private school building.

b. The audio-visual equipment and meterials available from out-of-
building sources, and the terms under which they can be obtained.

¢. The use which teachers are making of audio-visual equipment and
materials.

d, The programs and facilities in individual buildings for fostering
audio-visual equipment and materials use.

o, Selected data from the teacher questiomnaire of the Teachers College,
_Columbia University Study of the Washington Schools will be used as
supplenentary base-line information.

3. Data relating to numbers 1 .end 5> above will be collected from principals,
supervisors, special subject teachers and any other appropriate in-
dividuals working with teachers or carrying special teaching assign-
mwents.,

L. Contact will be made with the Center of Educational Technology &b

. Catholic University to gather informstion relative to the purpose
and rationale for their sctivities planned for this spring. These
include:

a. Curriculum and A. V. Inter-face
b, Tri-Conference on Educational Technology
¢. Workshop in Educational Technology

1. For classroom teachers

2. For special subject teaghers and their supervising directors.




10.

11.

Observations will be made of all of these activities and careful
records kept of the organization and proceedings., Special attention
will pe directed to the workshops.

Data such as that outlined in 1 and 2 above, and any other data
gathered before the spring conferences, will be sought in the fall
of 19067 as it relates to participants in the spring meetings, to
gesess any changes which might have occurred.

Consequences of "Curriculum and A. V. Inter-Face" will be sought after
its products have been introduced and used for a considerable period.

Workshops set up next fall as & continuation of the spring of 1967
workshops will be studied in a manner similar to *that proposed above,
put with such modifications as experience may dictate. Consideration
could be given to classroom observation as a source of data on con-
sequences.

coordinators will conduct in-service education activities in the use
of sudiovisual materials. During the coming school year & program
of evaluation similar to that outlined above will be conducted with
coordinators, starting with the planning of their activities.

Assistance will be rendered to the coordinators in planning their
activities in relation to evaluation efforts, and in gathering their
oWwh evaluation data,

pate will be gethered from a sample of schools in the spring of 1968
4o assess any changes which have occurred relative to items 1 and 2
above. Other categories of data will be gathered at this time as the
new sctivities, started during the coming year, may suggest.

Informal evaluations of many kinds will be gathered as these relate to
the process of change, personnel involved, organization climate, and
other matters. It is recognized that as the project develops and as
changes of directions may occur evaluation procedures will of necessity
be modified or adapted.

AT THE | .
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Appendix 3

Questionnaires to Principals and Teachers
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Columbia University in the City of New York I New York, N.Y. 10025

BUREAU OF APPLIED SOCIAL RESEARCH 6805 WEST 1156th STREET

May 6, 1968

Dear Teacher,

We are conducting a followup study of the activitles
of the Educatilonal Resources Center during the past year
for the Washington, D.C. schools. Your name was given to us
as a participant in one of the workshops or Institutes 1ln
Educational Technology conducted during the summer of 1967
at Cathollic University under the sponsorship of the
Educational Resources Center.

The purpose of thils lnqulry 18 to obtain an indication
from you of what, 1if any, lasting 1lmpact or outgrowth has
resulted from your participation in the activitlies of last
summer; whether you have had any further contact with the
Educational Resources Center personnel or activities durlng
the current acadezlc year; and your assessment of the
appropriate role for the Center in the Washington, D.C.
public school system. )

Plesse complete the enclosed brief questionnalre and
returin 1% in the stamped envelope provided so that your
responses can be taken into account in our report and 1in
recommendations to theschool system,.

Sincerely,

DEW: sl
enclosure : David B. Wilder, Ph.D.
’ : Research,Associate

62
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Questionnaire for Teachers

Name of school where you are located

1. Tooking back at your participation in the institute or workshop last
summer, how would you rate the value of that experience for your work
as a teacher thiz past school year?

_very valuable
_somewhat valuable
_not valuvable

P

—

IF VALUABLE: please indicate briefly how it has been of value
to you in your work.

2. Have you had any further contact with Center personnel since last
summer ?
yes no

IF YES: please explain briefly.

3. Do you expect to have any further contact with Center personnel during
the coming year?
yes no

bt ——

F YES: please explain briefly

o ———.

k. Have you received any materials or publications from the Center?

- yes no

et «

IF YES: please explain briefly

SRR UPETL ORI S
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Have you heard anything about the idea of creating an educational
resources center in every school?

yes no

Is there a center in your school?
. _ye S P _no

IF YES: have you had occasicn to make use of it¥

yes no

IF YES: please explain briefly.

Do you have any impression of the present purpose or function of the
Educational Resources Center?

yes no

IF YES: oplease explain briefly.

From the standpoint of your needs as a classroom teacher in the school
where you teach, what do you estimate would be the relative value to
you of each of the following? (rank from 1 to h)

New end innovative curriculum materials
~pdditional equipment and training in the use of
T "educational technology
Materials and training in individualized instruction
Additional training in the use of standard curriculusm
T materials :

——e.

Please use the remaining space (and the reverse side, if necessary)
to indicate any suggestions that you might have as to how the use-
fulness of the Educational Resources Center to the Washington schools
might be improved during the coming year. :

-
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Columbia University in the City of New York | New York, N.Y. 10025

BUREAU OF AFPPLIED SOCIAL REZEARCH 605 WEST 115th STREET

May 6, 1968

Dear Principal,

We are conducting a followup study of the activities
of the Educational Resources Center during the past year for
the Washington D.C. schools. Your name was glven to us as
a partlcipant in one of the workshops or Institutes in
Educatlonal Technology conducted during the summer of 1967
at Catholic University under the sponsorship of the
Educational Resources Center.

The purpose of this inquiry is to obtain an indicatlion
from you of what, 1f any, lasting lmpact or outgrowth has
resulted from your particlpation 1n the activities of last
summer:; whether you have had any further contact with the
Educatlonal Resources Center personnel or activities durlng
the current academlc year; and your assessment of the
appropriate role for the Center in the Washington D.C. publle
school system.

Please complete the enclosed brlef questionnalre and
return 1t in the stamped envelope provided so that your
responses can be taken into account in our report and 1n
precommendations to the school system.

Sincerely,

DEW: s1

enclecsure
David E. Wilder, Ph.D.
Research Assoclate

61
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Questionnaire for Workshop Participants

1. Looking back at your participation in the institute or workshop
last summer, how would you rate the value of that experience now
for your work as a principal?

very valuable
somewhat valuable
not valuablz

IF VALUABLE: please indicate briefly how it has been of value
to you in your work.

2. Have you had any further contact with Center personnel since last

summer?
yes no

IF YES: please explein briefly.

‘

3. Do you expect to have any further contact with Center personnel
during the coming year?

yes no

IF YES: please explain briefly.

4. Have you received any materials or publications from the Center?

yes no

please explain briefly.

H
;
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5. Have you heard anything abou’i the idea of creating an educational
resources center in every school?

yes no

e

Is there a center in your school?
yes no

——— s o

IF ¥FS:; what is the position of the peiéon in charge?
(English teacher, librarian, etc.?)

6. To the best of yvur knowledge, has anyone in your school (other than
you) had continuing contact with the Educational Resources Center
and its activities?

yes no

e et o P

IF YES: please explain briefly

7. Do you now have any impression of the prezent purpose or function
of the Educational Resources Center?

yes no

IF YES: please explain briefly

8. Trom the standpoint of the needs of your school, what do you estimate
would be the relative contribution of each of the following during
the next few years? (Rank from 1 to U)

Development of new and innovative curriculum materials.
~raining of teachers in the use of educational technology.
—""""Materials and training in individualized instruction.
Tnservice training for teachers in the use of standard
~(already available) curriculum materials,

9. Please use the reverse side to indicate any suggestions that you might
have as to how the usefulness of the ERC to the Washington schools
might be improved during the coming year.
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Columbpia University in the City of New York New York, N.Y. 10025

BUREAU OF APPLIED SOCIAL RESEARCH 605 WEST 115th STREET

May 6, 1968

Dear Principal,

We are conducting a study of the impact of the activities of
the Bducational Resources Center during the past year for the
Washington, D.C. public schools. As part of this study, we are
making a survey of the principals of all schools in the system.

The purpose of this inquiry is to ascertain what contact, if
any, you have had with the Educational Resources Center during
the current academic year, and your assessment of the appropriate
role for the Center in the Washington, D.C. public¢ school system.

Please comml~te the enclosed brief questionnsire and return

it in the stamr e provided so that your responses can be
taken into a . > report and recommendations to the school
system.

Sincerely,

David E. Wilder, Ph.D.
Research Associate
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Questionnaire for Principals

1. Have you personally had any contact with the personnel or activities
of the Educational Resources Center during this past year?y

yes no

IF YES: please explain briefly.

to have contact with the Center personnel or participate

2, Do you expect
in any of its activities during the coming year?
yes no

IF YES: please explain briefly.

Have you received any materials or publications from the Center?

3.
____yes _____no
IF YES: please explain briefly.
4. Have you heard anything ebout the idea of creating an educational

resources center in every school?

ves _no

Is there a center in your school?

yes no .

Aha p'e'

IF YES: what is the position of  the per
te.) -

»&_,(Eﬁg;iSh5téachér,dlibfarian,fé“ _




To the best of youxr knowledge, has anyone in your school (other than
you) had continuing contact with the Educational Resources Centex
and its activities?

yes no

it e

IF YES: please explain briefly.

Do you now have any impression of the present purpose or function
of the Educational Resources Center?

yes no

— ——

IF YES: Dplease explain briefly.

From the standpoint of the needs of your school, what do you estimate
would be the relative contribution of each of the following during
the next few years? (Rank from 1 to k)

Development of new and innovative curriculum materials.
Training of teachers in the use of educational technology.
“Materials and training in individualized instruction,
—~~“Inserwvice training for teachers in the use of standard
~ " "(already available) curriculum materials.

Please use the remaining space (and the reverse side, if necessary)
to indicate any suggestions that you might have as to how the use-~
fulness of the ERC to the Washington schools might be improved during
the coming year.
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Appendix b

CENTRAL STAFF

-

INTERVIEW SCHEDULE
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CENTRAL STAFF - INTERVIEW SCHEDULE

Introduction - stress ideas as follows:

a.

b.

C.

Our awareness that this is sarly for an evaluation effort.
Responses are confidential.

We are looking for ways to help the Center as well as to evaluate
current status.

Have you had any contact with the ERC this past year?

a.

If not, probe as fcollows:
Have you visited their new facilities?

Have any of your people attended their summer program at
Catholic University?

Have you had any visits from any Center personnel?
If yes, what was the nature of this contact? Follow-up to get

description as well as any positive or negative feeling associated
with either the product or personnel involved.

Are you presently involved with the Center on any activities?
Explain.

How is this activity progressing? Probe as in one above.
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Are you planning to contact the Center about any new activities
or projects?

What are the major shortcomings of the Center as you see it?

What are the major strengths?

Do ydu have any suggestions for improving the Center?

Get specific reaction to summer program.

Did your people encounter resource centers in the schools?

a r i wEl mE TR
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Open-Ended Answers
Teacher and Principal Questionnaires
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TEACHERS' OPEN-ENDED ANSWERS

uestion #1 ~ Looking back at your participation in the institute or
workshop last summer, how would you rate the value of

that experience for your work as a teacher this past
school year?

T became acquainted with some valuable techniques. The value of all -

familiar and new - was so well presented and stressed one had to beccme @
enthusiastic. 1

T am aware of it and I am more knowledgeable about it in my service on
the budget committee.

Gained knowledge of how to use opaque projector - sources of resource
materials and individualized materials.

The workshop gave an opportunity to me to become familiar with innovations
taking place in a number of areas. I was able to come back and use some
of the ideas in individualizing instruction in my classroom even though
T did not have the specific materials and equipment. I was able to cor-

relate what I saw with later workshops in Team Teaching and Individualized
Instruction.

Tntroduction to and demonsucation of systems approach to educational
problems; learned about new materials and equipment which I have used
for the first time this year. y

It made me aware of many different kinds of educational media.

The use of various pieces of hardware (T nhave had the opportunity to use)
was made clear to me,.

I learned how to use some new machines.

TG T | e A e =

At the "theoretical" level.

T have used several of the educational media and techniques szen at the
institute. '

Theoretically ~~ very valuable. Practically -~- the equipment necessary
was aot available,thus I couldn't use all the information.

Ideas afiSing:frOm group session following mass meeting produce many
new. ideas for discipline. . o ‘ .
_ Onlyitb'théfexteht,thaﬁ'i Wasréble_to use:the ovefhead projéctor'more

‘effectively. . WelhaVe none of the'othér machines and eQuipment'available
at our building. ‘ o
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Teachers - Question #1 (continued)

I was a leader of small-group discussions (an hour's demonstration of
group dynamics principles) and the reinforcement of this esmall elfort
came when District teachers said they wanted my help in their class-
rooms.

I have made more use of the filmstrip projector, the movie projector and
overhead projector. Made more transparencies.

Use of overhead projector, making transparencies, beirg introduced to
other types of machines and other innovations in education.

T used more audio-visual aids. I also used the equipment in different
ways.,

ﬁi;;f?i;j*"



73

chers

:stiog_ﬁg - Have you had any further contact with Center personnel since
last summer?

Tnvitation to visit 2nd to participate in the use of the materials.
Several of the personnel showed me how to use the new materials.

Received a brochure on content of information at Center.
Budget Committee hearings for supplies and equipment.

Mr. Otello Meucci visited our class ' in Elementary School Principalship,
3/18/68, talked about the Center and its objectives, showed film "Make
a Mighty Reach."”

In-service training workshop for use of electric typewriter to teach
reading (Greeley Booth); mid-year evaluation of program,

Personally involved in use of innovative materials in the teaching of
reading at Ketcham Annex. V. Young was a member of the team of instructors
in DOTC course at Hine Junior High School first semester.

As T am now an assistant principal some of the questions are not applicable.
However, T did go on a tour of the Center recently.

The film, '"Make a Mighty Reach" was secured and shown to our faculty.
T made a visit to the Center to browse and further familiarize myself
with some of the “hardware."

1 reguested and used the film shown during the workshop. The film was
"Make a Mighty Reach." I visited the Center once.

T am working in Educational Technology at Catholic University for one
of my supporting exams in Adult Education Doctoral program.

They were & part of one class meeting in & course which I took in
Individualizing Education this year.




eachers

uestion #3 ~ Do you expect to have any further contact with Centexr
persornel during the coming year?

I plan to use the Center this swmmer to plan my work since we are
individualizing instruction, and we are involved in a Special Learning
Project.

We are planning to reorganize the curriculum and plan to include as

many types of educationzl media as possible. We will need help in
deciding which will be most beneficial.

Formulation of materials for large group counseling.

Our class will meet at the ERC on May 20.

Evaluation of teaching program with electric typevwriter. I wish to use
Center personnel and services to learn to make and use transparencies for

the overhead projecter for use in a reading improvemenit program.

As classroom needs arise and the Center is accessible to me either in
this school or downtown.

Follow-up for reading project; hope to work on curriculum revision.
T hope to be notified when the Center will be open to teachers.

My contact will be greater this year since I have requested a Resource
Center for my school.

T expect to work with the Urban Teachers Corps in the fall of 1968.
T feel that this will be quite valuable to the interns and me.

Visits to the Center to familiarize myself with materials available;
to gather ideas about making learning more meaningful to children and
to make suggestions to administrators.

Tf we have a team teaching program.

Tf necessary equipment is made aveailable.

Plan to attend a one~day summer workshop as a follow-up during the
month of August. '

Continued work as a student and part-timekstaffbmembef. This August I

-

will be teaching programmed instruction as part of Dr.Ofiesh's team.
If_intermediate grades bhegin a ﬁeam_teaching program in the next year.
T intend to go down to the Center more often. -

Bxcept to visit the Center and alsoc make use of available materials.
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achers - Question #3 (continued)

We are planning an in-service demonstration in the fall.

I am plenning to use the services offered by the Center as needed.

T will attend an ivstitute during the summer of 1969.




Teachers {

Question #i ~ Have you received any materials or publications from the
Center?

Received a brochure on content of information at Center.
We've received technical equipment from the govermment: tape-film strips.
Notification of location and hours of ERC for D.C.

T have received a manual explaining the procedures and methods in the
Greeley Booth. "

The materials and publications distributed at the institute last summer
were used as resource material to describe educational technology, pro-
grammed instruction, and various machines to a staff meeting of 100
reading teachers.

One brochure.

General memos7and‘noticés sent to all members of teaching staff..

T asked a questiOn at the Workshop and the answer was forwarded to me.
I have expécted to hear from the Center as it was promised in the
institute. T would like to receive both materials and publications
-and participate in future workshops and institutes. I am interested

in developing an effective mathematics laboratory. ’ ’
Notifications of new guarters for the ERC and an invitation to visit.

Film - "Make a Mighty Reach."

Answered "yes“ with reservationS'- material received was information.
listing some of the services available and the hours the Center is open.

News letters, etc.  But no mailed materials as a participant.

~ News letter telling location and time the Center will be open and materials
- that will be in the Center. ' ’

A general snnouncement of its services and new location.

 ‘Insight intbjéhd{hqw;to.beét‘ﬁsé“mAtérié;séaVai;Able;,,Hdping’that we
_“Shalnggt'moré,réSdUICQ,matgrialsﬁnear‘or;iniour"SChbqlgfj C :




Teachers

Quest%gg_ﬁi - Have you heard anything about the idea of creating an
educational resources center in every school?

This ERC has not got much material which is needed on my level. It only

has the regular materials I have always used. Wone of the hardware is
available.

There is something. But it’'s not very educational and not very ''resource-
ful."”

Our technical equipment and audio-visual aids are in our library where
all teachers have access to them.

Our meterial is not extensive but we have pooled all of our audio~visual
material. and have it in a room adjacent to the library so that all might
have quick and easy access to it.

We have just begun (since April) to make use of it. It is still in
the beginning stages. We have‘just obtained a librarian.

Since we have a small school we will not have a large center.

I myself have an excellent amount of illustrative material in

my subject - ancient and medieval history ~ and it is available to
any of the other teachers in the building who care to use it. Also,
~our librarian has a good supply of diversified material.

T make tapes and ditto pictures‘fof worksheets on the Thermofax daily.
T learned much of the philosophy, etc. at the workshop last summer.

The Language Arts department has many of the media, which I have been
allowed to borrow, along with the materials belonging to the school,

Use of lLanguage Master,
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Teachers

Question #6 - Do you have any impression of the present purpose or function
of the Educational Resources Center?

To introduce and make available new curriculum materials.

The present purposes are to serve teachers in supplying educational
resource materials and to train teachers to use materials, make their
own, and to use educational "hardware."

Have you know what is available in teaching meterials.
It's a place to view néw "hardware."

To sell audio-visual equipment.

Tt is a definite help ir Ind¥ridualizing instruction.

T think T do. It seems ‘to-me to be an adjunct to The school but also
an Incentive to the individuzmi teacher to vitalize~her teaching with
something new ~ something ne® too difficult to obtain and of good
quality.

Plentiful, accessible, up-to-date educational computer center,
Aid teachers in formulating materials for their classes.

The Center offers teachers a place for In-service training where we
can find the latest things going on in education in our country.

Purpose is to propose and acquaint educators with the availability,
use and functions of new teaching media.

We were advised (L4/68) that we could come between the hours of 8:30
and L:30 Monday thru Friday to get familiar with materials etc. at the
Center. I think we will be sble to learn how to work with the equipment.

The ERC is to be‘a place,where.teaChers may go to become acquainted both
with new techniques and new materials available in their fields. Equip-
ment may be borrowed., ' Instruction will be given in their use. Consul-
tants will be available. : : ~ '

r ThefCentérlwould provide m'terials for_a'teacher when .teaching a
‘particular subject or range of levels. L ' .

' To display medis and explain use. Possible adaptation to my particular
 situation. . : R : | |

Tféihing:withvaddié;visual;aids;_new'ideas'énd_techniquéé;vprofesSional
library. e e o D B SR '
They seem to be off to a good start, but are in dire need of more funds
to makefthe,Center,erkg,j A P o S o o




79

Teachers Cuestion #6 - (continued)

T would consider this a tremendous and advantageous undertaking which
I hope will materialize. The Center should keep teachers informed.

I feel and hope your purpose is to provide the classroom teacher with
new and innovative curriculum material and planning which will provide
more effective individualization allowing each child to be successful
ipn his learning at his own rate.

The idea of the Center is excellent in that it may be used to acquaint
those interested in education with the great strides which have been
made in educational technology and -~ this may be applied to educating
today's child,

To have materials for teachers.

It makes available to teachers the opmariamity o make some visual afds.
Tt displays kinds of equipment which cmn T2 used in the classroom.

1. To acquaint the school personnel with “the new trends in education.

o, To show by using trained technicians +h= use of educational
equipment and to put in the hands 6 +#he temrhers new and innovative
‘curriculum materials.

The District ERC, on 25th and M, is fafouious. I was there last night.
This guestionnaire is directed to me with the idea that I am a District
teacher, but I am just a visitor to ths District.

To have materials available for the teachers.

I feel that the purpose of the ERC is to aid the classroom teaching
in promoting more individualizing instruction thru the use of certain
materials and equipment.

1 feel that this Center will be of great value to the teacher. I think
it will be rather difficult to make full use of the Center because

of the hours that it is open,however, if the teacher can go during
school hours, this would be fine, ’

There is resource material and information but location and time make
the use of the Center impractical.

The Center appéars-tO‘be most meaningful and effective as an aid to
~ the improvement of learning in the classroom.. '

'ﬂToYfamiliégizeiteéchefs'ﬁith'matériais‘avaiiable Qn‘théf@arket, so' that
‘they request that.their’principals}purChase’What”they'need for their -
 building. L R -

83
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Teachers

Question #8 - Please use the remaining space (and the reverse side, if
-=S=tES-S° Lecessary) to indicate any suggestions that you might have
as to how the usefulness of the Educational Resources Center
to the Washington schools might be improved during the coming
yvear.

1. The time element is one that I feel could be im oved. It is so
hard to get substitutes if you want to take time off to make use of

the Center.

2. If you are working in the far section of the c =y you are not

able to get to the ERC and do any work before cloc .25 time., The Center
closing time is too early. Teachers cannot get out . af school before
3:30 EM . Closing time for the Center is 4:30.

One intern in a special training program, here, felt that the Center
was too removed in approach. (Look, see, but don't “touch.)

I'm a foreign language teacher completely baffled by supply ordering
procedure. Suggestion: Invite manufacturers and publishers to buy
and equip mobile, trailer-mounted display units. Teachers could walk
out of the school's front door and order maps, globes etc. from shelf.

There should be a listing of materials and types of materials available,
ways in which they may be obtained and rules governing their use.
Perhaps, the public schools have these things but we do not.

Pilot centers need to be established immediately in various schools )
within the city, especially those new buildings that have ample space an
facilities. My school could use it very well in the 1968-69 year.

T thinlk an institute or workshop involving all the teachers of the
District would be beneficial. (One similar to the one we attended last
summer, lasting over a longer period of time.)

1. Schedules for instruction in use of media for teachers.

2. Rental plans for media that is hard to obtain in small or
underpriviledged schools. .

3. Current and regvlar mailing lists of information and free materials.

The hours mentioned above make it almost impossible for a teacher to
attend and get full advantage of the Center. Perhaps Saturday hours
or even Sunday would be better.. Or, better some released time for
gthis,purposeuduring“theﬂweék,;gThereviswnovmention of ‘summer- hours. -
I would favor this. Since I have not visited the Center, I could not
comment on it. R e R - ‘

I ‘also question the location of the Center. Teachers one half to an hour

_or more away could not make the 4:30 ¢losing even if they left immediately
‘at-3:00. It is pot worth the trip. It should be more centrally located.

Only teachers in the immediate area could make those hours. ;
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Teachers Question #8 (continued)

Have not seen it. It is not available except during school hours.
Money is the answer.

If there is a center in my school I do not know about it. 1 have
not had the opportunity to use much of what I learned last summer
as we don't have the equipment.

Better communication between Center and teachers.

To have a coniact person in each school who would have release time to
familiarize themselves with the Center amd then bring back to their
respective schools information about the Center.

A monthly newsletter could be sent to every school. This could contain
experiences which teachers have had in using materiats and ideas which
have been suggested by the Center. Included also could be suggestions
on the part of the personnel at the Center of how materials could be
used in certain subject matter areas.

At the invitaion of the administrator, personnel from the Center could
visit schools and bring along when feasible,materials which can be
shown to faculty. ‘

1. Have someone from the Center visit each school. (and vice versa)
2, I suggest there be more coordination between Center and people who
order equipment so that theory can be put into practice.

A Center from which the teachers might become acquainted with new
equipment and educational technology would be invaluable. More space
is needed for imnovations far individualizing reading, mathematics,
science, social studies and language arts.

1. Hours made more convenient to the teacher {from 3:30 - allowing
for travelling time -~ to 4+30 in the evenings is not enough time.
Suggest hours from six to nine PM in addition to regular 9 to %:30.)
2, Set up a system such as is used in the public libraries of loaning
out equipment and materials on a 3 day or weekly basisj also teacher
should be able to reserve certain needed publications or materiels.

_The ERC should be a required place to visit for every District teacher.
Time during the school day should be arranged for faculties, as a

group to attend, see a film and hear an explanation, and browse thru the
‘materials. . : : T T I ‘

A teacher has to SEE the stuff to be aware of what is heppening. Teachers
~ who are using teaching machines and writing behavioral objectives are
- communiceating with other like-minded teachers -- bases for team teaching

in the healthiest sense are organically developing.
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Teachers cestion #8 (coriilwed)

There should be more direct contact between the teachers of the
Washington schools and the ERC.

Make sure that the teacher can innovate in the ciassroom withouw
Leing pulled back by supervisors and/or principal 3,

1. The ERC people should travel from time to time to make then n.ore
easily available to different school locations.

o. Resource people should contact faculties to set up lines of ccom-
munication.

3, Resource Center people should find out what is wanted and nesaied.
;. There should be a teacher contact-in each building. These tsachers
should be given time to visit the Center at intervals.

Close contact should be maintained between Center and every schoal.
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PARTICIPANT FRINCIPALS' OPEN-ENDED ANSWERS

Question 7 - How has the workshop or institute been of value to you in your work?

It made me aware of materials being developed for schools. I wanted more
time to actually learn to operate the equipment and to be able to show
others how to operate it.

It has been of value in that it has helped me to explain some of the
functions of the ERC to our faculty and to our pupils' parents.

T have been sware of and conversant with nearly every new educational
resource meterial. that has been brought to my attention.

It has made me more conscious of the advantages of using various aids.
We have used aids more extensively in classrooms and faculty meetings.

I am more informed and have more ideas for the use of the equipment now
on hand.

Opened some doors. Received ideas as to what might be Gone in the future.
Purchased some programmed materials for class.

Fnabled me to understand terminology of experiments and/or innovations
being initiated in verious phases of our school.

It has been of velue in scheduling and in group planning; also, in deily and
long-range planning in goals and objectives. They are now more realistic.

The workshop was valuable in that it presented materials end information
in the use of technology in the field of education. Many of the things
reviewed could be applied to individualization of instruction.

In my outlack concerning the future trends in education and the necessity
of individualizing instruction. '

 The philosophy of the D. C. schools has complete changed and this prepared
me for the new innovations. “Individualized instruction and team teaching
are being implemented and the institute was most valuable in preparing me
to help teachers. S - IR

. Made me cognizent of new materials end equipment used in individuelizing
instruction. ' ST R ' ‘
‘Some knowledge of new:maChines~and»sémévnew ﬁe¢hﬁiqnes; Awereness of &
new approach to'tegching,  T : : : : :
It helped me to better understand the literature and discussions of

 educationsl technology and help teachers as & result..
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Participantrrrincipals ~ Question #1 (continued)

T am familiar with the field.

Extended my willingness to accept innovative media and ideas.

A beginning knowledge - Vocabulary awareness - Desire for more learning.
Tt helped to Ffoster an awareness of the fact that 'the era of the humen-
4o-human instruction,"” though in full bloom, is about to fade into "one

of man-machine interaction.”

Provided direction and suggestions for developing & resource center within
the local unit. Permitted the start of a program to utilize talents,

meterials and scheduling aimed at more effective learning and teaching.

It was a good orientation course, alerting one 4o the trends of today
in education. '




Participant Principals

Question #> . Have you had any further contact with Center personnel since
last summer?

At meetings for principals and at a course in individualizing instruction
given by D. C. Teachers College during the fall of 1967.

We have had & spesker from the Center talk to the faculty about the
resources there.

A conference on the study of Negro Life and History.

I have attended an introductory tour of the new Center and I have requested
informetion concerning certain media from the Center. We have requested
assistance with our own center in the library.

Elementary officers met at the Center for g_meeting.

One workshop at the Center (introductory). Called upon the personnel
on several matters.

We had two of the workshop steif mewmbers address our faculty.

During this school year I have had contact with our ERC personnel who

took part in the workshop. I have used their video-tape unit for
micro-teaching.

Visited the Center.

Principals' group explored the Center and listened to a spesaker.

Planned visit for administration for an afternoon workshop at the ERC.
Visited the Center. Personnel spoke and guided tour of aveiloble resources.
In a meeting at their new Center. |

Attended the Center on April 25, 1968 by invitation.

Received literature and attended an orientation meeting for school officers.

‘I visited the Center to see their displays end to hear talks about the
services available. . o '
'Visited thelRéséurces~Céntérwto,séerﬁhe facilitieé.r

I have visited %he,Centér, ahd_have had 6 members of our school faculty
.,participate inverkshops_QOnducted there, . '

1) telephone
2) meeting

'193 {EgéjEi;f;‘;f~ ¥,~v“




Participant Principels - Question #2 (continued)

Teachers enrolled in a course, "Individualizing Instruction," for which
I served &s an instructional team leader, were taken to the Center for

demonstrations on the use of closed circuit TV. Center personnel made

arrangements.

Attended a workshop in English at the Ceater.

. 90 s
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cipant Principals

ion #3 - Do you expect to have any further contact with Center personnel
durirg the coming year?
t future meetings.

+ the next faculty meeting we plan to have another speaker and a
emonstration.

) I expect to familiarize myself with its resources.

) I plan to have someone address the faculty as to its offerings.
) I will arrange for teacher visits.

. lecture on African Culture.

. hope they will help in the setting-up of our center.

[ hope to be placed on other mailing lists. I weant a representative from
the Cen%er to explein to our faculty the purpose and uses of the Center.

7ill vislt the Center.
Hopefully.
T heve requested a date for the faculty to visit.

Will visit on several occasions to learn camera techniques and to make
slides and transparencies.

Undecided.

T will have further contact with the Center personnel in carrying oubt
the objectives of a course entitled, "Tnadividualization of Instruction™
which is & staff development projsct (Model School).

Will use as resource for materiasls and services.

I'd like to arrange visits by my teachers snd parents.

Full~day workshop scheduled in Juné‘at"Cathdlic University for last year's
participants. v ‘ . T » ‘

'InViﬁed‘ﬁo workshops under théfdiréction'of_Cénter'pérSonhel. Have
personnel visit school to suggest ‘specific ways Center may serve our
PrObably:in w6rksh¢ps,ffaeulty méétipgs,;tqfﬁelp‘wiﬁh“new,proposals..ﬁng 
wa'teaChéfs'wiil gﬁténdeﬁMmérﬂWbrkshép} k ., |
fWillfattend a;Oﬁé;dayffélldweﬁpVworkshbp this summer. Will strive to
‘make faculty better acquainted with the Center next year.

oA e 5
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Participant Frincipals - Question #3 (continued)

T am to return this summer for a follow-up.
A group of teachers is now awaiting a date for an appointment with .
Surmer one-day meeting.

One day follow-up session on June 21, 1968.

To observe use of hardware materlal belng used to aid individualized
1nstructlonal prograns.
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rincipal Participants 9

luestion_ﬁ& ~ Have you received any materials or publications from the Center?

During the time I attended the workshop.
Tndividualized instruction material.

An invitation to use the resources which are listed on a sheet in
concise form.

I received a mimeographed booklet summarizing the workshop.

‘Materials have been received relative to the use of behavioral objectives
and technology availability.

- Qutline of course. Bulletins.

Notices of materials available. Invitations to visit Center. The Center
has been in the process of moving so this has curtailed many programs.

Materials giving purpose and ways Center will service schools.
TLiterature explaining the services has come to me.
An explanation of what the Center offers and plans to do.

A descriptive brochure detailing purposes of the Center has been distributed
to each teacher.

1) Information relative to individualizing instruction.

2) Lessons in English and Physical Education have been video-taped in
the building. Personnel and equipment from the Center were made
available for these sessions.

it s st s LD Ve 4 RS




Principal Participants

Question /5 - Have you heard anything about the idea of creating an educational
resources center in every school? If yes, what is the position
of the person in charge?

Librarian.

Librarian.

Librarian.

Our librerian is in chafge of our educational resources center.
Librarian. We are only now begihning to gét set up. Bullding program.
Librarien.

Librarian.

Two resource teachers assigned to the center.

Iibrarian. This is a very liberal interpretation of the term.

Librarian.




1
Participant Principals 2

Question # .~ To the best of your knowledge, has anyone in your school (other than
you) had continuing contact with the Educational Resources Center
and its activities?

e

Our Language Arts teacher.
Tibrarian - for information.
I don't know.

Three of my teachers participated in the workshop session after I had
' participated.

Three teachers and the Iibrarian visited. The teachers were taking a
course that required visitation.

Mrs. M. G. Labat, Principal and Mrs. M. MurrsEgy, Assistart Principal have
also had contacts with the Centexr involvingpinﬂividualization of‘instruction,
micro-teaching and technology.

English teachers.

Over 50% of the faculty have taken the course, "Tndividwmlization of
Instruction.” One teacher is attending Caifimlic University and writing
her thesis in this area.

Several teachers have attended workshops at the Center, but no one has
maintained continuous contact.

Another teacher and I went to visit.
Teachers visited.

- Both Assistant Principals. English:teacﬁerS'haVe participated in
observing demonstration lessons. o L
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Participant Principals

cuestion #7 - Do you now have any impression of the present purpose or function
of the Educational Resources Center:

To acquaint teachers and other school personnel with innovations in
educational technology.

Information and help.

A service center for dissemination of literature, papers, etc. to supplement
the classroom work.

It is good and should be of great help to the city providing its services
are mede available during teaclers‘ preparation time.

The Center still seems to be getting off the ground. Only recently aid
we get word that a building had been acquired.

I am not at all clear on the function of the Center.
To help teachers do a better job of teaching.
Through their flyer.

School personnel may call upon this Center for any assistance as far as
their resources go.

T believe it is to offer teachers an opportunity to create and to share
with others. Also, to provide extra materials.

This organization is to provide aid, help and assistance in devel oping
teaching aids and technlques for classroom use.

Maklng innovative materlals avallable and tralnlng teachers in thelr use.
Tralning center in use of med1a° resource for educatlonal materlals.

Presentatlon of 1nnovations, new techniques. Testing ground for new
1deas, machinery. -

It will be open for teachers, communlty, etc. to use facllltles.

g R understand the.t the FRC will assxst teachers in securlng, making,
and uslng 1eeded 1nstruc+ional mauerlals. :

.jTo traln in the use of varlous machlnes, to help develop curriculum,_
‘to develop teachzng packages.«" . . . . L

'QaﬁIn plannlng stages, of more value to elementary school than secondary.‘f

*ﬁTo promote 1nd1v1duallzed 1nstructlon througb educatlonal technology

- .\'.
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Participant Principals - Question #7 (continued)

To help teachers improve their teachimg techniques, become familiax with
newest materials for instructing pupils, etec.

Most modern aids to education for tearher and pupil. Changed curricuium
as needed.

To provide oppcrtunities for in-service training relative to educational
technology curriculum and materials development for individualized im-
struction.

To develop oriemtation workshops and train new personnel.

’str?;“
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Participant Principals

Question ;79 - Please indicate any suggestions that you. might have as to how
the usefulness of the ERC to the Washimgton schools might be
immeroved during the conming year.

We can see great possibilities in the Center, but so far the acmual
usefulness of the Center has not been made clear to us.

Now that the office is situated, the present plams may be sufficient.
Please have them operative other than at @ o'clock to 3 o'clock.

Do nct promise too much. Make it practical -~ something that car he done
soon., Did:a good job last year. It would be hezpful if we could see
some of the equipment being used by a teacher in a classroom.

Actually, it would be helpful if the FRC would aiso become informed about
what is happening within these schools. My specific job as Assishant
Principal is to coordinate a Title ITI Program; bowaver, 1'm mow sure
that the ERC knows of the direction the program has taken.

Ti;e materials and herdware should be on loan to schools. The smaff should
follow the hardware for instructional purposes to faculty and students.

This, I think, must be done or can best be done after we've had at least
a half year to really use the Center.

1) Increase ERC personnel so that they may create new materials for
teachers to draw upon.

2) Utilize increased personnel for closer contact with building personnel
and make known their offerings.

3) Diversify their arecas of operations to prevent conflicts of interests
while involved in assisting others..

Development of materials for individualizing instruction; training -
increase of same. '

Paid substitutes so that teachers may get to the Center.

Train teachers to use materiais and encourage them to be more innovative.
1) Providing each school with specific ways the Center has for
assisting teachers. 2 ‘ ‘ '

2) Visiting schools to give real help in sebtting up & school center.

- Make arrangements for'moré releésed tima_forﬁteécher'ineservicg training.
. Improve parking facilities at the Center. . - L '

' _Mpré 6pp¢ﬁtgﬂity'(mpreftime)fto:QSe”fhé_Center'- for[learning.f




Participant Principals - Question #9 (continued)

This is very difficult. I think, instead of asking teachers to develop
curriculum mEterisls, or study sheets, or teaching devices, or ways to
individvalize instruction, the ERC should do this and publish this
material in quaritity and put it in the teachers' hends. So far the
dialogue is mspmlly, "this machine works 1ike this, if you had one."
Or, “you czx individualize instruction by making some drill devices,
sets of practice work, etec." I feel that where possible, the ERC
should Telieve the teacher of this because the ERC has the time, the
machines, the personnel and the atmosphere. The teacher is harassed
by another department telling her what to do and ding nothing for her.
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NON-PARTICIPANT FRINCIPALS' OFEN-ENDED ANSWERS

uestion #L ~ Have you personglly had eny contact with the personnel or

IToxt Provided by ERI

activities of the Educational Resources Center during this
past year?
FY 7C buidsst~planning sessions - invitations to tour facilities.
Invites ton visit the Center. Met Director at a committee meeting.

The FErasrtive Committee for the Study of the Passow Repert had a
meetitgz =xrich I attended.

1) (s i) training of teacher aides in use of andio~visual machines
amg Amplications.
2) Disucssions re video-taping.

Attend=* a meeting designed to acquaint principals with the facilities
availatiie at the Center.

Our in-gservice "Individualized Instruction” course met there twice this
spring s&ssion and we were able to work with the eguipment and soft haxdwaxe.

Attended mmeeting at the Center.

Visited the Center on April 25th. Principals saw new machines, atc.
Time was insufficient to see a1l machines and eguipment.

I was inmr—lved with the Deputy Director on two city-wide budget committees.
Visited the Cenher;

All principals invited on fwo special days.

Tour cff the Center.

I attendeq'an open héuse at the ERC.

Interview with»ERCrcoordiﬁitor; Mrs. E. Johnson.

DCEA Spring Conferénce (workshop).‘ Also, in-service workshop for facuity.
Tn-service workshop for feculty. '

T attended a principals’ meeting there.

 Project 470. - -
g An'annﬁumcement:flyer,.f

"Erincipaﬁﬁ,wéréjgivehfaftéur‘ana‘workiﬁngERC:Waszexplaihed.7 called
“HRC far- Wmelp in operation ofubne»of-educat&onal-mediag S -
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on-Participant Principals - Question #1 (continued)

Had an orientation tour of the Center with lecture.

Workshops and help with technical guestions and problems.

Visit.

1) Visited & social studies workshop one morning in March.

2) Assistent superintendents' meeting held at Center for orientation
on use of Center.

Elementary school principals were invited to visit Center last month.

As pert of Title III Preoject they video-taped story-telling group at

our school. :

Elementary principals met there for an orientaticn session.

Meeting of elementary school officers at the ERC on April 24, 1968.

One of the staff members visited the school.

Attended two meetings on uses of ERC. Held faculty meeting at Center.

Visited the Center on April 24, 1968.

Attended demonstrations.

Attended a meeting at the Center to hear a consultant and to tour the

building. Attended a technology workshop sponsored by the ERC June 1967.

An ERC worker served as speaker for a class I attend at DCTC. Worker with
ERC personnel in a course I helped teach at DCIC '

97

1) Attended a workshop on the Interdisciplinary Approach to Social Studies.

2) Toured the Center and had & briefing on its purposes.

1) Lectures ; j
a. Individual Instruction
b. Staff Development

2) Class Discussions

3) Meeting '

Tour of the Centér_with Deputy,Director Meucci.
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w-Participant Principals

estion # - Do you expect to have contact with the Center personnel or
participate in any of its activities during the coming year?

T understand that the Center will be involved in new plans for and
coordinatiosn of staff development.

Discussions re video taping.

Would like help and advice in setting up center at Gage.

Plan to send key teachers for training and, hopefully, to have a faculty
meeting there.

T understand there is the Center, and we have had some briefing in it,
but I await more specific instructions.

Our faculty is scheduled to visit the Center later in the month and make
reccimendations.

Yes -~ An addition is being added to my building and I hope %o set up such
a center in the addition.

Several teachers have been to the Center for seminars.
Hope to utilize facilities in teacher training and in-service development.

Principal and teacher will visit Center, study machines and make loans
of variocus media.

As the need arises. We are planning an innovative program of individualized
reading instructions.

If a list of activities are sent.

In fubture planning, I wiil hold a faculty meeting at the Center to expose
my beachers to available services.

Plan to send grade chairmen, special teachers, and individual teachers
to workshops, training sessions, programs, ete. +to enrich teaching
instruction within the building.

To obtain teacher training assistance. To keep up with newest materiels
aveilable and to make use of exchange materials.

I hope to have my staff visit there.

We have asked ;0 have Project h70 ¢0ntinued;‘ Aléo; the teleVision:prOPOSal,

 will begin in September.

Aid in training staff in use of educational rescurces center we hope o
--establish in our school. ' L ' - . :
oY e




Participating Principals - Question #2 (continued) 99

To inaugurate & center at Richardson School.
T would expect to use the resources extensively.

Arrenge for teachers to visit, to attend workshops, or to get materials
or information.

Utilize facilities; gain help from resource people.

1) To explore machines and materials available to enrich program.

2) To gein knowledge and assistance with photography and to further
individualize instruction.

Designate two teachers as coordinators between ERC and our school.

I would like to find out more about available services.

Study materiels.

Having teachers visit the Center; also,contacting the personnel for
possibly starting a center herein school.

Hope to use materials and eguipment.

Hopefully, ERC personnel will be available for use in conducting workshops,
etc., as a part of staff developnent,

1) As & resource center for our staff.
2) As & consultant and resource for planning & centennial.

To opevate new media.
The offerings of the Center are expected to be exposed to my faculty.

Pian sessions with faculty.

;jjjfgﬁ e
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Non-Participant Principals 100

Question #3 - Have you received any materials or publications from the Center?

We received a notice of the opening data and invitations to a workshop.

Bulletin distributed at Open House at Bunker Hill by Mr. Webb and
Mrs. Carter.

Announcements of the location and services.

Announcement of availability.

Flyer - describing services briefly.

Budget matter noted above.

Available materialé there.

Only flyer announcing that it was there.

A circular‘explaining its fuentions.

T received a description of available materials and brochures.
Flyer describing sérvices offered by ERC.

Software and hardware.

I brought publications back with me when I attended the meeting.
Informetion flyer.

Yes, received it in an orientation period.

The informstion sheet listing uses of the Center.

ﬁoffman Reader, Craig Reader, Greeley Booth - for Project L56.
Information hooklet.

Instructionéi center.

ﬁ’Circuiérs on équipmént.

Received only one bfoéhure.

Brochﬁres'annouhcing the Cenfef's néw_iqdétionwand ieeduices‘available.
Material related to a programmed.learning,experiment with pre-school
children. - ‘ S : ' B ,

1) Social studies units
2) Publishers' materials

T T L A W] = [ e s
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Non-Participant Principals ~ Question #3 (continued)

Presented by Director in class - curriculum materials.

Newgsletters,

Brochure on DC ERC.




\-Participant Principals 102

estion 74 ~ Have you heard anything about the idea of creating an
educational resources center in every school? What is
the position of the person in charge?
Librarian.

Libraxrian.

Librarian - very much interested - we need additional machines and
help with room wiring.

Will be librarian.

Hope to set up one in new addition. In our plans, the librarian wiil
be in charge.

English teacher.

Tibrarien attempts to hendle visual-education material.
Librarian.

Librarian.

Librarian.

Reeding Improvement Teacher and Remedial Reading Teacher,
Teacher of English as a Second Langﬁage.

Librarian.

We sre= in an old building at this time. Ve expect to go into our new
building in September. 1968. Then we hope to esteblish one.

No one in charge - materials are being acquired.
Librariasn - Science Teacher.
~ New school -~ plans incomplete as to utilization of library.

I want one very much and véry soon. X wduld_expect the librarian to be
in charge. The "fetch and carry" person should be an aide.

Librarian,
Libraxrian.

Iibrarian (needs assistance to staff educational resources center.
Impossible for one librarian to cover adeqaately both positions).

IToxt Provided by ERI
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Non-Participant Principels ~ Question #% (contiaved)

Very small - no person in charge.
Iibrarian.
Librarian.

For a very small one ~ the librarian is trying %o help us build one.

SRR
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Non~Participant Principals

Question #5 - To the best of your knowledge, has anyone in your school (other
than you) had continuing contact with the Educational Resources
Center and its activities?

Librarian - no depth.

A representative group of four teachers from each building has visited
Bunker Hill Center. Librarian visited ERC and Bunker Hill.

English and Social Studies teachers attended several worlkshops.

The Reading Specialist of the English Department of the school has had
reguler contact.

Most of my teachers have used it.

fot continuing. However, each staff member who desired was permitted
to go on school time.

Assistant Principal was formerly with the Center.

Visit to Davis School Resource Center by Mrs. Elaine Johnson.

Visit to City Resource Center by teachers in charge of Davis School Center
and teachers involved in in-service progrem of the D.C. Public Schools
(Individualized Instruction).

Complete faculty and teacher aid received training at the Center.

Miss Birdie Rogers has been acting as & lialson.

Teachers doing research for Project SCOPE have used it.

Teachers who took & workshop, "Individualization of Instruction," visited
centers as part of their course.

Faculty had meeting last week.-

The Vice-Principal.

Intermittent contact (English Department).

Mr. Maxrtin N. Schulmen, Audio-Visual?ﬁocrdinator.

Two " teachers have atténded.meetings~a$-the Center to- begin plenning ways
of implementing.certain objectives of the Great Cities Language Arts

Power Task Force Progvam,  The meetings. are on released time with paid -
-substitutes. . y »

LanguagenArts Resident Teacher.




Non-Perticipant Principals 105

Question #6 -~ Do you have any impression of the present purpose or function
of the Educational Resources Cernter?

Not clear or specific in terms of scope or depth. (1. Staff development;
2. Multi-media)

A center where multi-media are housed. Uncertain as to personal availability
- procedure for securing, etc.

To train teachers in the use of material and equipment. To allow teachers
the opportunity to see material that may be purchased for use in the school.

To make educational media available for training purposes.

Purpose: To acquaint teachers with new materials and educational techno=
logy designed to improve the instructional program.

No, but I probably should.

To provide & means whereby interested personnel may be acquainted with
the various types of hard- and soft~ware available for instructional
purposes. Assist those who wish to do & project or make up new in-
structional sids and materials for classroom use.

A vague impression. Place to see new materials (haravere and software).

More innovative meterials are being introduced.

I understand it is supposed to be lnvolved in staff development, but
I have seen very little of it.

Certeinly it must be to provide meterials and information to those
involved in the teacher of children. What possible other reason
could there be?

Yes, but vague.

The circular helped. The tour helped.

To supplement and improve the totai instructional program in the area
of individualized instruction and other innovative techniques.

We feel that the Resources Center is -offering a much needed service to
the classroom teacher. They are creating an interest in new innovetions
in the field of education.

It is a functioning aid to those who avail themselves of its services.

To examine and research innovative materials.

To keep the schools informed of the latest resource materials and equipment
in education.

109
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Non-Participant Principals - Question #6 (continued)

Informetion on flyer.

Specific staff development. Training in use of educatiocnal hardware.
Production of same educational aids.

106

As the name implies, it should be & resource more complete and sophisticated

than the individual school center.

Staff development, research fazility, training facility, source of infor-
metion, meterials, equipment, new ideas, ete.

Operation seems to be in planning and acquisition stages - unready %o
give comprehensive service.

Help teachers improve their ability to teach through the introduction of
new Hechniques and methods (innovation).

It can be valusble. More publicity about available services is needed.
Training teachers in use of materials, etec.

In changing the curriculum and its impact on individual learning, it is
necessary to chenge the instructional resources with which he interacts.

The purpose has been publicized.

To provide for teachers the means to use media eguipment and special
resources in classroom for improving the quality of teaching.

The purpose seems to be that of providing in-service training for
teachers and school officers.

1) A source for new and innovative curricular meterials, their use and
development. 2) To train teachers in the use of educational technology
end materials for individualizing instruction.

To demonstrate educational technology and show how it may be used for
instructional purposes.

To explain and expose teachers to the latest media.

1) Staff development. 2) Innovative teaching media.

To exhibit for educators (teachers, administrators, teaching aides)
current educational media Yprogrammed instructing sudio~visual aids,
innovative materials for individualizetion of instruction.

Not clearly.

110
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Non-Perticipant Principals

Question #8 - Indicate eny suggestions that you might have as to how the

usefulness of the FRC o the Washington schools might be
improved during the coming year.

Planning programs must be with and not for the persons to participate.
Regional ERC should be estoblished. It7s not practical to hawve complete
BRC's in each building. It isn't necessaxy. Hewever, some aspects of
FRC should be in each building. This should be decided by the staff

in the field.

Staff development is our single most importent need.

I hope that built into this ERC concept will be the guarantee that persons
making decisions do not go "out of their fields.”

The ERC concept could be very helpful to the improvement of education for
the children if we make decisions in terms of children's needs.

Iocated in & more accessible location or decentralized in more availaeble
areas. Delivery service such as now exists in audio~visual aid service

or public library service - teachers order material, material delivered

to and collected from schools.

1) The materials at the ERC shonld be in gufficient quentity to allow
teachers to borrow materials and use them with their classes.

2) Teachers who attend & workshop at the Center should be given research
time to participate, or be paid for their time if it is after school
hours or on Saturday.

3) The ERC should be more centrally located for easier access by teachers
and other staff members.

FRC has really ned wery little impact on this school irn terms of reaching
out and offering help to teachers. Materials aveilable at FERC vhich ere
then not accessible to the teachasr in the classroom only causes frustration.
Can it Dbe & true lending library among other things? How will it sell its
services to teachers? Can demonstrations be bro ught into the school?

ERC teachers must be ‘::de available tor the establishment of centers in
individual schools,

Some backing by ERC is necessary for acquiring of requested materisals
and room improvements in individual schools for centers,

ERC personnel and program must be more availeble to the classroom teacher.
The program and offerings need better publicity throughout our school system.

Make available to schools the services of technicians during the planning
or setting up of the center.

T cannot give a really fair evaluation beceuse the specific problems of

my school plus the recent disturbances have so @bsorbed my time that
I have not been able to explore the ERC.
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Non~Participent Prip@ipaif - Question #B (continued)

Taven't worked_ﬁitb vhem enough to be able to make such recommendations.
The limited cont®et vhat I have hag with them, they have been very helpful
and reslly want % help the teacher. The problem is to get the teachers
to avail +themgeives OF the opportunity and facilities. -

T would like to Ste POYH general and intensive involvement cf teachers and
officers in the YevelOpment of new and innovetive curriculum materials and
in the training OF téRchers in the use of educaticnal technology.

"I can tell you pPre pNt year.

There should bg Sevefdl centers in each section of the c¢city which are
easily accessipl® for teachers.

1) Open Center Su S2turdays, and extend evening week-day time for conveni~
ence of tea&hers Who are located on the periphery of the city and wish
to use the f£3cilities of the Center to prepare instructional materials.

2) Due to the £act that the location of the Center is far removed from the
mejority of the 5%hools, provision should be made for workshops in the
various buytdings that request this service.

3) Make their PAterils avsilable on a lending basis to the resource
personnel 3§/ the individual schools.

4) Publish a ¢Atalog or brochure of available materials.

5) As new matgflals ave ayeilable, inform theprincipals through news
letters, £17/%s Ot other forms of communication.

Bulletin should Ye iSsued. Their personnel should work more closely with
teachers. Teadlrs Should nave released time to go there for study and
treining.

1) Provide pay®lng facilities at the Center.
2) Send repregﬁht&viVes to the schools regularly to demonstrate equipment
and hold wo¥htshoPa.

Chenging (a) 1o“WtioR; (b) days of week; (c) hours open.

Investigate avgilebl® research to ascertain the actual usefulness of some
of the innovatiVe nglerials and procedure balanced against the effect on
children of a 1Ptge Mumber of instructors in a semi-departmental set-up
such as we seep to V& Beading for. To evaluate, that is, the need for
aides, specialiStg, 2nd hardware versus the highlvy trained teacher whose
skills are sheyPened by the resources of the ERC, including the use -of
educational tectholoRy .

Parking facilities ghould pe provided.
Posters prominsttly 2dvertising hours of business should be distributed
to schools.

Provide parkiné- T Se materisls for schools.
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fon-Participant Principals - Question #8 (continued) ?

The main problem now is lack of perking space. A teacher, or any visitor
should be able to go there at any time and be able to park close by. If
this problem is not solved, teachers simply will not get into the habit of
goiing there.

1) Direct contact with each school.
2) Publicizing their services and maeterials.
3) Doing field work with children and teachers.

Too remote at present to serve individual buildings and staff members.
In-service training on released or paid tine would assist teachers.
Coordinators to relate opportunities in ERC to each building.

We need help in the schools, not in & Center.

Provide released time (with paid substitute teaching service) for one
primary and one intermediate teacher from each elementary schocl to parti-
cipate in workshop training sessions at the DC ERC.

It is useless to talk about ERC in & school too crowded to provide rooms
for pupils and teachers.

Froposal for closed circuit TV in Model School Division should be given
full attention.

In over-crowded sections, provide an Area Center to serve several nearby
schools. Have center fully equipped for use there and for lending for
use in the respective builldings.

Expansion of physical facilities and amount of equipment available.

During the next school year, the FRC will need to project itself and bring
more teachers in for work sessions that involve less talking and more doing.
Teachers must be able to leave the Center with something tangible and useful.
(Malking models and other teaching devices, learning to operate eguipment, etc..

The machines that are on display are new and beautiful, but are not within
reach of anyone's budget. The Center should include the standerd film and
£ilm-strip projectors as well as the newer technology. They (the teachers)
also need to see and learn to use the opaque anhd overhead projectors. With
on-the~spot instruction, teachers could leern how to meke best use of
materials in their buildings.

Rarly in the year, ERC might try a workshop to instruct teachers in the use
of cemeras for teking pictures for development as 2x2 slides. Our teachers
need to develop and to extend their creativity. Many new teachers depend
too heavily on camercisal materials which often lack relevancy-
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Non-Participant Principals - Question #3 (continued)

Would it be possible and practical for the ERC to esbablish a bank of 2x2
slides, films, and/or video tapes showing good examples of functional
educational resource centers in schools? This would help a faculty achieve
e better idea of how such a center might function in their own situation.

1) Departments could plan workshops (similar to the Social Studies
workshop ) . demonstrating and using meterials and nachines of various
subject matter areas or units or lesson plans.

2) Supervisors and/or principals could plen together with the teachers
at the Center and work out unit or lesson plans.

I could only give suggestions if it would be decentralized in the future.
An experimental school should be associsted with the Center to try out
new materials and equipment under controlled conditions.




sppendix 6

Teacher Responses Lo Passow Study Questionnaire
(Washington, D. C. Teacher Study, Columbia University,
Bureau of Applied Social Research, January, 1967).

113




Percent of Teachers Reporting Participetion, and
Percent of Participants Reporting, "Very Helpful”
In-Service Training Activities during 1955 and 1966(-

- omm—- - —— -

Per cent

Type of Per cent Participating Reporting "Wer

Activity g1(2) gJus(3) HS?h El JHS
gtaff Committee Meetings 43 46 48 23 22
Curriculum Study 38 . 26 2k 32 28
Lectures 4o ho Lo 21, ol
Demonstration Lessons 56 38 30 38 39
Courses (Museum, etc ) 10 g 7 50 ° L)y
Observing other teachers 52 30 16 Lo 43
Summer Institute 19. 20 20 53 55
DCTC 26 26 16" 58 58
Courses other colleges 20 27 . 29 55 63

(1)

Question 37, page 12 of Passow study Questionnaire.

3142
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Per cent of Teachers Spending One or More
Hours per Week in In-Service Training
(as of January 16, 1967) (1)

- Junior Senior
Elementary Hign High

School School
Per cent L& 39 36
Total No. 312 1k39 oLl

a— - ———— — —

cuestion 34, page 10 of Passow Study Questionnaire

[¢8)

Per cent of Teachers Who Would Like to Spend
Tess or More Time on In-Service Training

(as of Janusry 15, 1967) (1)

—pt o et

T T T T T Junior "~ Senior
Elementary High High
e e et e _ ....._Bchool __ School ____ _ .
Less 3 3 I
More 2l 26 25

1)
Question 34, page 10 of Passow Study Questionnaire
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